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Changes implemented towards improving students’ attainment of outcomes. 

In 2012-2013, the WS SAC implemented the following to improve students’ attainment of outcomes 

as a result of assessment activities:  

 

• Clarified the purpose of select WS 101 assignments in relation to WS101 CCOG’s. 

During previous assessment activities, WS SAC members scored student essays low on 

the critical thinking and cultural awareness rubrics. However, through discussion, the 

SAC came to the conclusion that the assignments that the student work responded to 

did not specifically ask the students to engage in either critical thinking or cultural 

awareness, or any specific WS101 CCOG. To test our theory, we asked WS SAC 

instructors to design at least one assignment for Fall of 2012 built to address critical 

thinking or cultural awareness, as defined in the PCC Core Outcomes and also the 

WS101 CCOG’s.  Four instructors agreed to do so, and all WS SAC members in 

attendance recognized the utility of building a proportion of WS101 assignments in 

relation to specific CCOG’s for the course. 

 

• Engaged instructors of WS101 in dialogue to identify elements of feminist theory and 

practice necessary for inclusion in WS 101 curriculum. Women’s Studies is the epitome 

of an interdisciplinary field. We embrace this diversity, and seek to use the breadth of 

theoretical and pedagogical approaches reflected in our SAC members to create 

student competency in the core elements of feminist theory and the discipline of 

Women’s Studies. To accomplish this, we have incorporated into our SAC meetings 

discussions on assessment elements, specifically in relationship to the question: What 

do students need to learn in WS101? During the Fall 2012 SAC meeting, we discussed 

this question and, as individuals responded, we began to track how, despite the variety 

of answers, a consistency of content emerged. To support and develop this 

conversation further, the SAC will continue to devote SAC meeting time to discussing 
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curriculum elements for WS101.  

 

• Identified tools for increasing effectiveness of measuring student’s attainments of 

outcomes. In 2012-2013, the WS SAC implemented many changes to the assessment 

process designed to provide more actionable information regarding the attainment of 

outcomes by WS101 students.  Key changes discussed in this report include: designing 

new rubrics, increasing sample size, sampling student work from assignments targeted 

to address assessed outcomes, and additional norming activities during Fall SAC 

meeting.  

 

Assessment design (tools and processes) used in 2012-2013.  

WS SAC members identified WS101 as the continuing focus of assessment activities. Women’s Studies offers 6 

sections of WS101 per quarter: 3 at Sylvania, one at Rock Creek, one at Cascade, and one on-line course. As 

the most highly attended course in the SAC, WS101 is the site of the highest number of student interaction 

with the discipline and offers an opportunity for the SAC to evaluate whether students meet benchmarks of 

this introduction to the discipline.  

 

In the Spring of 2012, four instructors agreed to collect and submit sample student papers in the Fall of 2012 

for assessment purposes. Each instructor agreed to collect 10 papers from a WS101 assignment that 

addressed, in their judgment, either Critical Thinking or Cultural Awareness. By collecting 40 papers, the SAC 

intended to evaluate 22% of the total students enrolled in WS101 courses for that quarter. It was a great plan! 

However, it has proven difficult to implement plans within the WS SAC due to instructor turn-over and a lack of 

devoted full-time faculty or staff in the WS SAC (see the most recent Women’s Studies SAC program review 

report for an in-depth discussion of these issues).  In the Fall of 2012, the assessment committee collected only 

20 WS101 papers to evaluate: 10 for Critical Thinking, and 10 for Cultural Awareness. We attempted to gain 

participation from instructors of WS101 at each campus, however only two instructors participated in sampling 

from two campuses: Sylvania and Rock Creek.   Please see the findings section for a discussion of the structural 

issues that thwarted collection of a larger sample size. 

 

In terms of outcomes, the WS SAC decided to evaluate Critical Thinking and Cultural Awareness. WS Instructors 

conducted research to develop potential rubrics for assessing Critical Thinking and Cultural Awareness in 

Women’s Studies’ 101 student work.  Previous rubrics drafted and modified from the Value rubrics from 

AACU’s (Association of American Colleges and Universities) proved too cumbersome during assessment 

attempts, as they included a lot of language which introduced many concepts, and, as we discovered, resulted 

in broad and conflicting interpretations by members of the SAC who attempted to score student work via the 

rubrics. For example, even though the rubric for the “critical thinking” outcome had numerous terms to define 

what “critical thinking” involved, instructors disagreed about what counted as, for example, “adequate use of 

secondary sources.” In an attempt to create a rubric that WS SAC members could interpret with more shared 

understanding, the new rubrics shifted from a “values” model to “performance benchmark” language (see 

Appendix A ).  The new rubrics identified specific benchmarks of critical thinking and cultural awareness and 

asked instructors to rate the students’ work in relation to the benchmark statements. In turn, the benchmark 

statements relate directly to specific WS101 Course Content Outcomes as follows:  



 

 

 

PCC Core Outcome WS101 Course Content Outcome 

Critical Thinking: 

 Identify and investigate problems, evaluate 

information and its sources, and use appropriate 

methods of reasoning to develop creative and 

practical solutions to personal, professional and 

community issues. 

- Use concepts basic to feminist thought in 

order to develop new understandings of 

historical, current, and personally 

experienced events  

 

- Articulate the ways that systems of power, 

privilege and oppression are created and 

maintained by social cultural forces 

 

- Identify and analyze social processes that 

construct gender roles 

 

Cultural Awareness:  

Use an understanding of the variations in human 

culture, perspectives and forms of expression to 

constructively address issues that arise out of cultural 

differences in the workplace and community. 

 

 

- Recognize the influences that systems of 

oppression have on diverse women’s lives.  

  

 

The rubrics ask raters to rate the essay in terms of how well the student sample meets the stated benchmark 

on a scale of 0-4, with 0 reflecting “deficient” and 4 reflecting “excellent.” The rubric’s “passing” score is 3. We 

recognize that many assessment processes suggest eliminating the number 3 from a rubric. However, our 

2012-2013 results do not indicate an over-abundance of ‘3’ scores in this sample set, though we intend to 

remove the ‘3’ score from future rubrics.  

In the Fall of 2012 six Women’s Studies SAC members participated in assessment of 20 student samples.  The 

10 critical thinking short essay samples were written in response to a topical prompt. The 10 cultural 

awareness samples were short essays in response to a book review assignment. We did not engage in any 

indirect forms of assessment. Each sample was rated by 3 distinct raters. The data was then collected and 

inserted into a spreadsheet for evaluation. Since the WS SAC had participated in norming activities in the 

Spring of 2012, we did not re-norm for the Fall 2012 session. 

Results:  

Results indicate a developing of consensus amongst WS raters on student achievement of core outcomes. For 

example, in assessing critical thinking, raters scored within a 2 point margin of their co-raters on 45 out of 50 

measured benchmarks. In six instances, all raters rated the sample the same on a specific benchmark. These 

unanimous scorings will provide a foundation for discussion amongst SAC members about what, in student 

writing, constitutes achievement or failure to meet a particular critical thinking benchmark. For the 2013-2014 

assessment process, the WS SAC can utilize these student samples as a part of the norming process to develop 

even deeper consensus about what critical thinking looks like in Women’s Studies student work.  

For cultural awareness scores, rater inconsistency is greater than present in critical thinking scores. In 15 out of 

50 benchmarks measured, raters scored the benchmark differently by greater than a 2 point margin. In five 



 

instances, the spread of scores was dramatically polarized: one rater scored “4” for excellent, while another 

rater scored the same sample as “0” for deficient. When controlled for raters, these do not reflect rater bias, 

since there is no consistent pattern. For example, in the five instances mentioned, different raters scored 

“4”versus “0” in each case – this is not a pattern explained by a difference between two specific raters. 

Instead, these samples will provide our SAC with useful samples from which to describe what the student work 

is – or is not – doing in regards to achieving benchmarks. The assessment committee plans to utilize these 

scores and the student samples they derive from as part of the norming process in the Fall of 2013.  

 

In terms of meeting benchmarks, the results of the 2012-2013 assessment process suggests that students are 

failing to meet all five benchmarks of the Critical Thinking Rubric (see table 1 ).  However, an important story 

emerges from the critical thinking data. Notably, 60% of students met the standard of achievement for 

benchmark #4:  Elements of feminist theory, power, privilege and social processes related to gender or other 

identity are clearly stated and integrated within the paper  and 50% of students met the standard for 

benchmark #5: Overall success of student work in regards to critical thinking. Benchmarks #4 and #5 asked 

raters to think in terms of WS101 specific theory and pedagogy, and as such, arguably better reflect raters’ 

understandings of what reflects achievement of critical thinking in a women’s studies context. Further support 

of this interpretation can be seen in the lower instances of rater inconsistencies for these benchmarks, 

compared to benchmarks 1-3. These numbers suggest that in regards to WS101 specific definitions of critical 

thinking, namely applying elements of feminist theory, students are succeeding, and raters agree upon what 

success and failure look like. This data suggests that continuing to narrow the rubrics utilizing WS101 specific 

CCOG language might provide the SAC with more actionable information about whether students in WS101 

are meeting the course outcomes.  

Table 1: Critical Thinking Scores 

Benchmark Adequate or higher Less than adequate # of essays scored >2 

points apart 

# of essays received 

same score  

#1 
7 3 3 1 

#2 3 7 2 1 

#3 2 8 0 1 

#4 6 4 0 2 

#5 5 5 1 1 

 

The data suggests that we have more ground to cover as a SAC in terms of defining what counts as 

achievement or failure in regards to cultural awareness benchmarks (see Table 2). Student samples met the 

benchmark for cultural awareness in only two of the six benchmarks and, more notably, only 40% of the 

samples met benchmark #5: Theories, examples, and implications of oppression based on social identities are 

deeply integrated into the student’s work. Student articulates awareness of ways their own social location 

shapes and interacts with others’ identities in individual as well as institutional ways; and benchmark #6: 

Overall achievement level of student work demonstrating cultural awareness. Since one of the main goals of 

Women’s Studies is to provide students with tools for building inter-cultural awareness, the lack of student 



 

success in this area raises important questions about the pedagogy utilized within WS101 and also the tools we 

currently use to measure the outcome.  

Table 2: Cultural Awareness scores 

Benchmark 
Adequate or 

higher 

Less than 

adequate 

# of essays scored 

> 2 points apart 

# receiving same 

score 

#1 
4 6 4 1 

#2 
6 4 1 0 

#3 
6 4 0 0 

#4 
4 6 6 0 

#5 
4 5 1 1 

#6 
4 6 2 1 

 

In addition to sampling student work, the committee sought to measure whether the assignments from which 

the student samples derived actually asked students to complete CCOG related tasks. An “assignment rubric” 

was developed, based on the benchmarks listed on the critical thinking and cultural awareness rubrics. The 

original intention of the assignment rubric was to measure whether students were asked to do the things that 

the critical thinking and cultural awareness rubrics measure.  As a new tool, only one instructor in the SAC 

completed the “assignment” rubric for both the critical thinking and cultural awareness assignments (see 

Appendix B). For the critical thinking assignment, the rater found that the assignment “explicitly stated” two 

out of the four benchmark elements, while the remaining elements were either “implied, but not stated 

directly” in the assignment. For the cultural awareness assignment, the rater found that only one out of the 

five benchmarks was “explicitly stated” in the assignment, two were “implied, but not stated directly” and two 

were “not implied or stated” in the assignment.  While only one rater performed this review, it suggests that 

incorporating an assignment rubric into the assessment process can provide important insight into effective 

measurement of student outcomes. For example, the cultural awareness scores reflect that very few samples 

met the benchmark for this outcome. However, the assignment rubric indicates that the assignment the 

students completed only asked them to address one of the outcomes. In this sense, the assignment might not 

have been an adequate tool for sampling student achievement of the cultural awareness outcome. Also, 

although the instructor had specifically agreed to turn in student samples from an assignment designed to 

engage students in “cultural awareness” activities, the rater review of the assignment suggests the instructor 

could be more specific in the assignment to better prepare students to demonstrate cultural awareness 

competencies.  

Identification of changes to implement to improve students’ attainment of outcome.  

The 2012-2013 data confirms that the WS SAC is moving in the right direction to improve students’ attainment 

of outcomes. Previous assessment activities provided SAC members with a reflection of the disparate ideas 

and definitions amongst SAC members of what specific outcomes look like in student work. The 2012-2013 

data demonstrates that SAC members are gaining ground on this disparity, and shines light on ways we can 

continue the work of inter-rater reliability and address more specifically the students’ attainment of outcomes. 

More specifically, changes the SAC will implement in 2013-2014 include:  



 

• Improve assignment design as a means of increasing student achievement of outcomes. Hold a 

workshop during Fall SAC 2013 where instructors bring a "WS101 assignment" that they think 

addresses a particular outcome, and then review how these assignments can improve learning 

instruction by connecting outcomes to classroom activities.  

 

• Use the above conversation to create an outcomes-based assignment that students in a few sections 

of WS101 will complete, and use samples from that course to measure a specific set of outcomes as 

compared to students completing assignments not specifically targeted to outcomes.  

 

• Review the 2012-2013 data during Fall 2013 and discuss three samples from the 2012-2013 data set: 

one sample that all raters scored as “high achieving,” one that raters scored as “deficient” and one 

that raters’ scores greatly conflicted. Utilize this conversation as a norming process for the 2013-2014 

assessment plan. 

 

• Refine rubrics.  Incorporate language from the WS101 CCOG’s and measure fewer outcomes with the 

intention of providing more reliable and actionable data.  

 

The above changes implemented in 2013-2014 will support student attainment of outcomes by increasing 

instructor awareness of WS101 outcomes, as well as providing support to instructors to create assignments 

that ask students to practice and demonstrate benchmarks for the outcomes.  

 

Reflection on effectiveness of the assessment tools and processes.  

The major obstacles to effective change within the WS SAC are unlikely to change. During our most recent 

program review, we requested institutionalization of a formal Women’s Studies program, including a full-time 

faculty with course release for managing the assigning of WS courses and WS SAC duties across the district. We 

continue to struggle with SAC member participation in SAC duties. Since our courses are mainly taught by PT 

instructors, attendance at SAC meetings is greatly impacted by turn-over and lack of engagement with 

institutional responsibilities. A SAC member might agree in the Spring to submit 20 student samples from 

classes in the Fall, and then not respond to emails, phone calls, and other inquiries and as a result, our 

assessment activities are impacted. Despite this issue, there is no way for members of the SAC to hold our 

colleagues accountable for the minimal levels of participation in SAC responsibilities. Likewise, there is no way 

for us to support increased participation by PT instructors. In 2012-2013, a small number of Part Time 

instructors participated in SAC meetings, but not in additional assessment work due to lack of funds to 

compensate them for their time. Since WS courses are scheduled and instructors hired by different people at 

each campus, and, these people are not at all involved in the WS SAC, there is no institutional authority in 

place to implement changes in supporting those who want to participate in SAC duties or holding those 

accountable for failing to participate in important SAC duties. On the other side of the equation, the few 

consistent participants in the Women’s Studies SAC are full-time instructors in other SACs, within which they 

are responsible for reporting, curriculum development, committee work, and other full-time institutional 

duties for their “home” SAC. This creates a cluster that proves difficult to work through, demoralizing in terms 

of implementing change, and no doubt likely to burn out those who choose to take on the tasks for years 

without institutional support.  



 

That said, the changes we’ve made are substantial given the time and resources available, and our findings are 

leading us to ask important questions about the work of our SAC. In particular, the 2012-2013 data leads us to 

explore the connections between assignment language and effective measurement of outcomes attainments. 

This will challenge each of us as instructors to more fully articulate what we expect WS101 students to be able 

to do, and how to provide them with opportunities to demonstrate their learnings. Data from the 2012-2013 

assessment process will provide us with very specific work to draw from as we discuss what we value in WS 

student work as related to the CCOGs. We plan to continue the use of the assignment rubric as a part of the 

assessment process, with the intention of creating more assignments that explicitly ask students to 

demonstrate skills related to the CCOG’s for the course. In addition, we may utilize a student self-assessment 

tool as a part of the 2013-2014 assessment process. Since all of our work has been focused on instructor 

measurement of student work, we are curious to discover whether the ways that we rate student work reflects 

what students themselves articulate in terms of their learnings in the course. Also, student comments and 

trends might provide us with new insight into ways to measure outcome attainment. A student pre/post self 

evaluation might provide us with information regarding how best to measure what may well be incremental 

progress on the part of students, a kind of progress not likely to be revealed in a one-time sampling of student 

work. Likewise, as we choose which student work to sample, we will seek out student work that reflects 

cumulative learning over the quarter, rather than one assignment from mid-term, with the hope that an end-

of-term assignment will more effectively measure student attainment of outcomes.  

  



 

Appendix  A 

 

Critical Thinking Rubric – WS Assessment Fall 2012 

Each statement below captures the “capstone” level of achievement for four measures of critical thinking. 

After reading the student’s paper, please indicate what level of achievement is present in the student’s work, 

taking into account the “norming” sample provided and discussed in the meeting. To what degree does the 

student work achieve the “capstone” statement?  

 

Student Sample Essay# _________ 

 

Student work clearly and comprehensively states the issue/problem.    

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

       

Student frames outside sources or personal examples with enough interpretation to develop a complex 

analysis.  

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

 

 

Student work takes a specific, thoughtful and original position, accounting for the complexities of identity 

and difference.  

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

 

 

Elements of feminist theory, power, privilege and social processes related to gender or other identity are 

clearly stated and integrated within the paper.  

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

 

Overall success of student work in regards to critical thinking:  

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

 

 



 

Each statement below captures the “capstone” level of achievement for four measures of cultural awareness. 

After reading the student’s paper, please indicate what level of achievement is present in the student’s work, 

taking into account the “norming” sample provided and discussed previously. To what degree does the student 

work achieve the “capstone” statement?  

Student Sample #: ____________ 

Student work articulates insights into own cultural rules/norms, identities, and biases. 

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

      

Student work demonstrates a sophisticated understanding of the complexity of elements of history, values, 

politics, and institutions important to members of another identity group or culture. 

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

 

Student work interprets and recognizes intellectual and emotional dimensions of more than one worldview; 

demonstrates the ability to recognize the experiences of another cultural/identity group. 

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

 

 

 

Asks complex questions about other cultures and identities, seeks out and articulates answers 

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

 

 

Theories, examples, and implications of oppression based on social identities are deeply integrated into the 

student’s work. Student articulates awareness of ways their own social location shapes and interacts with 

others’ identities in individual as well as institutional ways.  

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

 

Overall achievement level of student work demonstrating cultural awareness:  

4 
Excellent 

3 
Proficient 

2 
Adequate 

1 
Limited 

0 
Deficient 

 

  



 

Appendix B 

For this step of the process, please take a moment and read the assignment description. Once you’ve read the 

assignment description, please indicate to what degree the assignment asks students to engage in the stated 

activity. NOTE: this is not meant as a “critique” of anyone’s assignments!  Instead, it will allow us to identify 

how well the measures we are using to assess student work are related to what students are asked to do in 

class, and to identify in the future which assignments to use for assessment.  

Sample Assignment title:  

Assignment asks students to articulate insights into own cultural rules/norms, identities, and biases. 

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
   Not implied or stated 

in assignment 
 

 

      

Assignment asks students to demonstrate understanding of the complexity of elements of history, values, 

politics, and institutions important to members of another identity group or culture. 

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
   Not implied or stated 

in assignment 
 

 

 

Assignment asks students to interpret and recognizes intellectual and emotional dimensions of more than 

one worldview and cultural group. 

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
   Not implied or stated 

in assignment 
 

 

 

Assignment asks students to raise and answer complex questions about other cultures and identities,  

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
   Not implied or stated 

in assignment 
 

 

 

Assignment asks for integration of theories, examples, and implications of oppression based on social 

identities into the student’s work 

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
  Not implied or stated 

in assignment 
 

 

 

 

 



 

For this step of the process, please take a moment and read the assignment description. Once you’ve read the 

assignment description, please indicate to what degree the assignment asks students to engage in the stated 

activity. NOTE: this is not meant as a “critique” of anyone’s assignments!  Instead, it will allow us to identify 

how well the measures we are using to assess student work are related to what students are asked to do in 

class, and to identify in the future which assignments to use for assessment.  

Sample Assignment title:  

Assignment asks students to articulate insights into own cultural rules/norms, identities, and biases. 

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
   Not implied or stated 

in assignment 
 

 

      

Assignment asks students to demonstrate understanding of the complexity of elements of history, values, 

politics, and institutions important to members of another identity group or culture. 

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
   Not implied or stated 

in assignment 
 

 

 

Assignment asks students to interpret and recognizes intellectual and emotional dimensions of more than 

one worldview and cultural group. 

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
   Not implied or stated 

in assignment 
 

 

 

Assignment asks students to raise and answer complex questions about other cultures and identities,  

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
   Not implied or stated 

in assignment 
 

 

 

Assignment asks for integration of theories, examples, and implications of oppression based on social 

identities into the student’s work 

Yes, explicitly stated 
in assignment 

Assignment briefly 
Indicates the element 

    Element is Implied 
but not stated  

directly  

 
  Not implied or stated 

in assignment 
 

 

 

 

 



 

 

Appendix C: Maps of outcomes  

 

 

1.  WS101 Outcome                                       

 

2.  Maps to PCC 

Core Outcome 

 

3. Assessment Setting/Method 

Use concepts basic to feminist thought in order 

to develop new understandings of historical, 

current and personally experienced events.  

 

Critical Thinking 

Cultural Awareness 

 

 

Critical Thinking Rubric 

Cultural Awareness Rubric 

 

Recognize the influences that systems of 

oppression have on diverse women’s lives. 

Critical Thinking 

Cultural Awareness 

Critical Thinking Rubric 

Cultural Awareness Rubric 

 

Identify and analyze social processes that 

construct gender roles.  

Critical Thinking 

Cultural Awareness 

 

Critical Thinking Value Rubric 

Cultural Awareness Rubric 

 

 


