
LDC Annual Assessment and Reassessment Report 2021-2022
Overview
The purpose of SAC-level assessment at PCC is to identify the levels of student achievement of

course- or program-level outcomes in the name of improving those levels of achievement. The

second part of that process is the reassessment of an outcome that has been assessed in a

previous year.

In an initial assessment of an outcome, a SAC should identify any areas of student achievement

of an outcome that could be improved. The SAC should then target those areas with a teaching

strategy appropriate to its discipline during the reassessment year. The reassessment of the

outcome then determines if the strategy was effective by measuring any changes to student

achievement. This process, of assessing, analyzing, creating a teaching strategy, and reassessing,

is called "closing the loop." It is how assessment can be useful for instructors and, by extension,

for students.

Note that questions marked with an asterisk* indicate that the accompanying help document

includes information relevant to that question.

The planning section that follows is to be completed and submitted in Fall Term. If your SAC is

unable to complete it in fall, please fill out the planning section when completing the final

report in spring.

Submission checklist
Due by November 30, 2021:

Planning section of report

On completion of the planning section, please email it to learningassessment@pcc.edu.

Due by June 24, 2022:

Full report
Numerical results (disaggregated data or raw data) and data analysis as an appendix.
On completing the full report, please email it to learningassessment@pcc.edu.

https://docs.google.com/document/d/14O_IB1-2ipZ6HNCY1xjGxXwoEbhQ9csNfOr9R3aOIFI/edit?usp=sharing


Planning Section: To be completed and submitted in Fall Term

SAC Assessment Contact:

Name e-mail

Amy Boehnke
Esther Loanzon

amy.boehnke@pcc.edu
eloanzon@pcc.edu

1. What SAC do you represent?
Adult Education (ABE)

2. Is this plan for an initial assessment or a reassessment?
Initial assessment

3. What course(s) will your assessment/reassessment focus on?
ABE 0782 Foundations of Math 1
ABE 0787 Foundations of Math 2

4. In what term(s) will you collect student work?
Winter 2022

mailto:amy.boehnke@pcc.edu
mailto:eloanzon@pcc.edu


5a. How will you sample student work? If this is a reassessment, did this change from

previous years?*
Students in ABE 0782 and ABE 0787 will be given a pre-assessment on mean, median and mode, a
lesson on mean, median and mode and then a post-assessment (same as pre-assessment) on mean,
median and mode.  We will then compare the results of the pre and post assessment to help
understand if the lesson was effective.

5b. Will the student work be part of the regular graded assignments for the  course(s)?

Please describe how the student work you plan to collect is integrated into the

course(s)*
The student work will be a regular lesson as part of the class, but because Adult Education courses are
academic non-credit, students will not receive a grade.  They will receive feedback on the assignment.

6. How will you redact student work (i.e. make it anonymous)?*
We will remove names and section information from each student assignment.

7. Explain how your project is a direct assessment. If designing an indirect or exploratory

assessment please share your rationale. (Include an explanation if relevant.) If this is a

reassessment, did this change?*
We will look at the results of a specific assignment and use a rubric to score, including rubric norming.

https://docs.google.com/document/d/1ltdVWoY2WNSW-kbbjMdejeLjkTI4fhxPub6bGSGmdKs/edit?usp=sharing
https://docs.google.com/document/d/1jBqmuk79ZLAbizDvRPYPs_yWqHXHK28kSGjGUdkJG8w/edit?usp=sharing
https://docs.google.com/document/d/1ltdVWoY2WNSW-kbbjMdejeLjkTI4fhxPub6bGSGmdKs/edit?usp=sharing


8. Briefly describe the purpose or goal of this project.  In other words, what are you

hoping to learn? If this is a reassessment, did this change?*

After reviewing the disparity in outcome among different identity groups in our Annual Program
Update data, we decided to focus on our math courses this year. Students who identify as Black or
Native American have lower success rates in our math classes, so we want to target assessment to
improve teaching and learning in this area.

9. In general terms, describe the assessment project for the year.  What steps will you

take in carrying out the project? If this is a reassessment, please describe any

modifications to instruction. *
We will assess the following outcome: measures of central tendency (mean, median, and mode) for
our math students in the following way:

● Select math sections will implement a culturally responsive and trauma informed lesson plan

in measures of central tendency. We plan to start with a few sections and expand to more

sections and instructors in future terms.

● A learning assessment sub-committee of math faculty will choose a lesson from this

organization: radicalmath.org. Here is an example lesson: Average Wages.

● Our focus will also be on culturally responsive and trauma informed pre and post assessment.

For example, we will offer multiple modalities for students to show what they know and what

they have learned, such as a choice of either written or verbal pre and post assessments.

● We will use the DSAC’s Quantitative Reasoning rubric, criteria 4,5, and 6 to assess.

● A goal of the project is to help both instructors and students assess and grow mathematical

thinking rather than just focusing on measuring computation.

We have a larger goal as an ABE SAC to improve and revise our math curriculum to be more culturally
responsive and trauma informed, especially with the goal of improving outcomes for Native American
and Black students, as well as all student identities.

10a. What are the benchmarks (minimum acceptable level of student outcome

achievement) and how have they been determined?*
Five classes will participate in this assessment project.  We would like to get 50% of the students from
these classes to participate in the pre-assessment, the lesson and the post-assessment.  We used a
lower percentage here because Adult Education has always struggled with getting consistent
assessment results.  We have a very fluid student population and, depending on many things (a
particular class period, time in the term etc), we may not get enough students to meet the
benchmark.
We are still collaborating and working on this. I will send an updated, amended report once our
Learning Assessment Team has this finalized.

https://www.radicalmath.org/
https://3c837a41-7c5f-4c25-b1e9-b57a27c560cd.usrfiles.com/ugd/3c837a_de88f276f5124a9288fbe318db7221a4.pdf
https://spaces.pcc.edu/pages/viewpage.action?spaceKey=GEMAP&title=DSACs+-+Discipline+Studies+Area+Committees&preview=/104897696/128648264/Science%2C%20Math%2C%20Computer%20Science%20Rubric%202_5.pdf


-based the rubric
-improvement on one area of the rubric
-everything is improvement...based on where students are at
-look at learning standards
https://www.oregon.gov/highered/institutions-programs/ccwd/Documents/ABS/OREGON%20ADULT
%20COLLEGE%20and%20CAREER%20READINESS%20STANDARDS%20Handbook%20for%20Mathemati
cs%20Instruction.pdf
-see help doc referenced on page 1 of this doc

10b. What percentage or frequency of students do you hope to see achieve the

benchmarks?*
From this data we collect, we would like 50% of students to move from emerging to a higher
dimension on the rubric.

11. Describe the tools (e.g. rubrics, checklists, standardized exams) you will use in the

project to evaluate student work. If this is a reassessment, please describe any changes

from previous years. [Note: Significant changes to the assessment tools constitutes a

new assessment.]
Our Learning Assessment Team decided to adopt the DSAC’s Quantitative Reasoning Rubric with focus
on #s 4, 5 and 6.

● DSAC’s Quantitative Reasoning rubric,

12. Describe how the SAC will ensure that the evaluation of student work is consistent. If

using a rubric, please describe how the SAC will norm to the rubric, and verify inter-rater

reliability. If this is a reassessment, please describe any changes from previous years.*
SAC members participating in this assessment will discuss the different rubric criteria and what levels
mean.  We will reach a consensus on the scoring before we begin scoring.

https://www.oregon.gov/highered/institutions-programs/ccwd/Documents/ABS/OREGON%20ADULT%20COLLEGE%20and%20CAREER%20READINESS%20STANDARDS%20Handbook%20for%20Mathematics%20Instruction.pdf
https://www.oregon.gov/highered/institutions-programs/ccwd/Documents/ABS/OREGON%20ADULT%20COLLEGE%20and%20CAREER%20READINESS%20STANDARDS%20Handbook%20for%20Mathematics%20Instruction.pdf
https://www.oregon.gov/highered/institutions-programs/ccwd/Documents/ABS/OREGON%20ADULT%20COLLEGE%20and%20CAREER%20READINESS%20STANDARDS%20Handbook%20for%20Mathematics%20Instruction.pdf
https://spaces.pcc.edu/pages/viewpage.action?spaceKey=GEMAP&title=DSACs+-+Discipline+Studies+Area+Committees&preview=/104897696/128648264/Science%2C%20Math%2C%20Computer%20Science%20Rubric%202_5.pdf


13. Different SACs and individuals have different training in assessment.  Your LAC coach

is available to help with any step.  What might you need help with moving forward?
We have been working with our coach, Hannah Love. We will continue to reach out to her for help
with the above areas we are still working on.

*STOP*  This concludes the planning portion of the form.

Please save this document and submit it to learningassessment@pcc.edu by November 30, 2021.

In the spring, complete the reporting section that continues on the next page.

mailto:learningassessment@pcc.edu


Annual Assessment and Reassessment Report 2021-2022

The purpose of SAC-level assessment at PCC is to identify the levels of student achievement of course- or

program-level outcomes in the name of improving those levels of achievement.  The first part of that

process is the initial assessment of an outcome.

On completing the form, please email it to learningassessment@pcc.edu.

Note that questions marked with an asterisk* indicate that the accompanying help document includes

information relevant to that question.

If your SAC was unable to complete the planning section, above, during Fall Term, please fill that section

out before completing the following end-of-year report.

14. Were any changes made to the assessment plan submitted in Fall Term?  If so, please

briefly describe them.
Our learning assessment team decided to work with a small group of ABE 0782 and ABE 0787
classes to begin with.  The goal of this assessment was to create a more culturally responsive
lesson to students regarding Mean, Median and Mode.  ABE 0782 classes have a diverse
student population based on ethnic background while ABE 0787 students belong to ABE
Spanish GED classes purely taught in Spanish. We learned from the data in the Adult Ed
Program review that BIPOC students were not progressing in Adult Ed math classes as
compared to their white counterparts.  We chose a lesson from radicalmath.org and revised it
based on the student population at PCC.  We thought this lesson was culturally responsive
and something the Adult Ed students could relate to.  This is how the sequence of events
were outlined.
One class session:
Pre-assessment: given to students without a prior lesson on Mean, Median, Mode
An instructor led explanation of mean, median, mode (explanation of instructor’s choice)
Revised lesson plan from radicalmath.org done jointly by students and instructor
Next class session:
Post-assessment (same as pre-assessment)
Rate the Levels of Achievement on the pre and post assessments using Dimensions 4, 5 and 6
of the DSACS Science, Math, Computer Science Qualitative Rubric

We had planned this outline to be completed in Adult Ed courses winter term, but because of
low response rates, we redid the outlined plan during spring term.  Some of the reasons why
we needed to complete the planned outline in spring are:
-timing, conducted the lesson too late for winter term
-low response rates
-low rates of students completing both the pre and post assessments

https://docs.google.com/document/d/1ltdVWoY2WNSW-kbbjMdejeLjkTI4fhxPub6bGSGmdKs/edit?usp=sharing
https://docs.google.com/document/d/1jBqmuk79ZLAbizDvRPYPs_yWqHXHK28kSGjGUdkJG8w/edit?usp=sharing
https://docs.google.com/document/d/1ltdVWoY2WNSW-kbbjMdejeLjkTI4fhxPub6bGSGmdKs/edit?usp=sharing
https://spaces.pcc.edu/pages/viewpage.action?spaceKey=GEMAP&title=DSACs+-+Discipline+Studies+Area+Committees&preview=/104897696/128648264/Science%2C%20Math%2C%20Computer%20Science%20Rubric%202_5.pdf


15. Please provide an executive summary of your results; include only key data points

and your overall findings regarding student learning.
Students most often increase their levels of achievement in dimension 4: Interpretation
Students less often increase their levels of achievement in dimensions 5: Draw Conclusions and
Community and Environment Implications

ABE 0782: Conclusions
-Students made significant gains when comparing the pre-assessment to the post-assessment.
-61% of students were scored as emerging on the pre-assessment compared to 19% of students
scored as emerging on the post-assessment.
-30% of students were scored as developing on the pre-assessment compared to 52% of students
scored as developing on the post-assessment.
-9% of students were scored as proficient on the pre-assessment compared to 26% of students scored
as proficient on the post-assessment.
-No students were rated as advanced on the pre-assessment, but 1 student moved to advanced on the
post-assessment.

The conclusions for ABE 0787 were very similar:
-Students made significant gains when comparing the pre-assessment to the post-assessment.
-51% of students were scored as emerging on the pre-assessment compared to 11% of students
scored as emerging on the post-assessment.
-46% of students were scored as developing on the pre-assessment compared to 54% of students
scored as developing on the post-assessment.
-3% of students were scored as proficient on the pre-assessment compared to 35% of students scored
as proficient on the post-assessment.
-No students were rated as advanced on the pre-assessment or post-assessment

Both ABE 0782 and ABE 0787 conclusions
-Students made significant gains when comparing the pre-assessment to the post-assessment.
-54% of students were scored as emerging on the pre-assessment compared to 13% of students
scored as emerging on the post-assessment.
-41% of students were scored as developing on the pre-assessment compared to 54% of students
scored as developing on the post-assessment.
-5% of students were scored as proficient on the pre-assessment compared to 32% of students scored
as proficient on the post-assessment.
-No students were rated as advanced on the pre-assessment, but 1 student moved to advanced on the
post-assessment.



16. Please accompany your report with the numerical results (disaggregated data or raw

data) and data analysis of your project as an appendix (i.e. along with this report, send

the project results themselves as a spreadsheet or document) if possible.  If that is not

possible, please explain.*
Learning Assessment Data

DSACS Science, Math, Computer Science Qualitative Rubric

17a. What were the benchmarks levels (minimum acceptable level of student

achievement of the outcome) for the project?*
Our benchmark was to have 50% of the students in each of the courses participate in this assessment.
We did not achieve this benchmark and will continue to work on ways to increase this.

Culled from Oregon ABS Learning Standards:
➔ Read and interpret simple data and statistical information.
➔ Ways to interpret and represent data (tables and graphs with scaling, basic statistical concepts

such as range, mode, mean and median) including the use of appropriate statistical tools.
➔ Pose questions that can be answered with very simple data and collect, organize and

represent relevant data to answer them.
Based on the rubric used students often increased their levels of achievement from pre to post
assessment.

17b. What percentage or frequency of students achieved the benchmark levels?*
Our goal was to have 50% of students move from emerging to a higher dimension on the rubric when
comparing pre and post assessment.  In the pre-assessment, 54% of the students were scored as
emerging.  In the post-assessment 11% of students were scored as emerging.  We did not quite reach
our 50% goal, but we feel good about the progress that was made.  We also had more total students
participate in the pre-assessment versus the post-assessment.

18. How was student work redacted (i.e. made anonymous)?*
Student’s personal info were removed

https://docs.google.com/spreadsheets/d/1NA1RloxTI-fpB7RNJReuTfd7IZbRWEQ_TFKiIv9SYF8/edit?usp=sharing
https://spaces.pcc.edu/pages/viewpage.action?spaceKey=GEMAP&title=DSACs+-+Discipline+Studies+Area+Committees&preview=/104897696/128648264/Science%2C%20Math%2C%20Computer%20Science%20Rubric%202_5.pdf


19. If the SAC used a rubric, please describe any changes to the norming and scoring

process described in the plan (question 12). Share the inter-rater reliability score below.

ABE SAC utilized the DSAC  Quantitative Rubric

20. In general terms, describe the level of SAC involvement in the project (e.g. were both

PT and FT faculty involved in contributing and/or scoring student work?  Did all

instructors or a representative sample of instructors contribute student work to be

evaluated?)
Volunteers from the ABE SAC were solicited during the fall SAC  In Service . 4 PT and 2 FT instructors
participated in the assessment process.

There was a very small number of students gathered during the winter term. The committee agreed to
conduct the assessment during spring term.

21. Identify any barriers to participation in learning assessment within the SAC. Describe

any external factors that got in the way of learning assessment this year -- for example,

funding, time constraints, canceled courses, faculty workload, etc.
Barriers:
-the move from in person to digital method of teaching delivery (remote operation)  posed as a main
challenge to students
-students appear to have difficulty grasp the concept of measures of central tendency in a remote
operation
-timing of the lesson/topic
-faculty workload
Small number of students who participated in the assessment in the first round  (winter term).
0787 assessment results limited to GED Spanish students. However, this is a plus factor for our
program because it’s the first time GED Spanish students are included in our Adult Education Learning
Assessment.



22. What potential benefits to student learning were identified as a result of the

assessment project?  How will the SAC use the information during the reassessment of

the outcome in the future (i.e. “closing the loop.”)*
Measures of Central Tendency (Mean, Median and Mode) is a valuable concept Adult Education
students need to know because it is evident in three subject areas (Math, Social Studies and Science)
in the GED Tests.
It is important for Adult Education students to understand, interpret and communicate reasoning and
results in a variety of ways such as graphs, tables and words.
Critical thinking: the revised lesson plan encouraged students to think critically about mean, median
and mode.  The lesson talked about how outliers in a data set can impact  a mean.  Also, it depends on
who is reporting the data.  In certain situations the use of mean or median could better  support a
reporter's point of view.  This project allowed students the opportunity to think more broadly and
critically about data sets and how they are reported.

23. If the results of the project indicate a need for additional instruction on the outcome

in the future (i.e. during the reassessment year), what are the possible steps the SAC

might take to help students improve outcome achievement?*
Possible steps to conduct to produce improved outcome:

1. Introducing the lesson on week 3 of the term to pave the way for an overview of the
Measures of Central Tendency (Pre assessment) leading to an  increased
understanding (post assessment).

2. Week 3 would be an ideal time to teach the concept because students are getting
settled in class. Thereby, increasing the sample size.

3. In the reassessment next year we had planned to look at different dimensions, but we
think it would be useful to use the same dimensions

4. It was challenging to do this assessment in the remote setting.  We think a unified
approach to how the project is laid out in each class will yield better results.

5. A comparison between in-person and remote class offerings for both 0782 and 0787
would be interesting. Some ABE 0782 and 0787 classes are offered in-person while
others continue to be remote in operation.

24. If this was a reassessment, were any modifications to instruction implemented

between the prior assessment and this one? How did the assessment methods and

results compare with the prior assessment?*
Measures of Central Tendency is the major theme of learning assessment. The lesson content  was
modified: winter focused on minimum wage which was changed to the carbon footprint of different
car models for spring.

The assessment methods implemented were the same: pre and post. Spring term assessment
garnered more student participation compared to winter term.



25. Please explain how results have been shared, or will be shared, with members of

your SAC.
Results will be shared during the SAC Meeting in September,  via google drive and on the Adult Ed SAC
D2L page.

26. What changes would you make to your assessment design, methods or process?

Please comment briefly on any possible changes to your assessment process that would

lead to more meaningful assessment results -- for example, increasing your sample size,

or improvements to the norming process, etc.

● We would suggest adjusting the data points used in the lesson.  We liked the fact that there
were outliers in the data set, but think the data set was too big.  We think making those data
points more meaningful for students would be helpful as well.

● We would make the lesson using vocabulary that students are familiar with and/or provide
definition of words.

● We would run the lesson as early as week 3 to increase sample size and better participation.
● Does the pre and post assessment target a particular demographic?  Would we have a larger

response rate if the pre and post-assessment covered the idea of wages versus cars?
● Would it be a good idea to introduce the idea of pre and post assessment a few weeks prior?

Many students were unsure of why they had to do the same assignment twice
● Would it be more meaningful if students had to calculate the mean, median and/or mode in

order to answer the questions in the pre and post assessment
● Would a video on carbon footprint prior to the lesson be helpful?
● Would a more universal approach to data collection among instructors be helpful?

27. Based on your experience with assessment this year, are there any areas that you

might want help with from your LAC coach?
Our learning assessment coach was very helpful this year.  Although it may not seem like it, We feel
this was the first step in a  very meaningful assessment that will have a great impact on students.



28. Is there anything else you want to share with reviewers about your assessment

project?
Adult Education is focused on continuous improvement.  Adult Education students continue to evolve
and represent a wider cluster of society (young/old, employed/unemployed, non-binary gender
orientation, parents/single parents, native English speakers/nonNative English language speakers and
a whole lot more).  With these dynamic changes, our program would like to improve on our
assessment next year keeping in mind the inclusivity we need to address.

Please submit your report to learningassessment@pcc.edu by June 24, 2021.

Submission checklist:

Full report
Numerical results (disaggregated data or raw data) and data analysis as an appendix.

mailto:learningassessment@pcc.edu

