
Anthropology Annual Assessment and Reassessment Report 2021-2022

Overview
The purpose of SAC-level assessment at PCC is to identify the levels of student achievement of

course- or program-level outcomes in the name of improving those levels of achievement.  The

second part of that process is the reassessment of an outcome that has been assessed in a

previous year.

In an initial assessment of an outcome, a SAC should identify any areas of student achievement

of an outcome that could be improved.  The SAC should then target those areas with a teaching

strategy appropriate to its discipline during the reassessment year.  The reassessment of the

outcome then determines if the strategy was effective by measuring any changes to student

achievement. This process, of assessing, analyzing, creating a teaching strategy, and reassessing,

is called "closing the loop."  It is how assessment can be useful for instructors and, by extension,

for students.

Note that questions marked with an asterisk* indicate that the accompanying help document

includes information relevant to that question.

The planning section that follows is to be completed and submitted in Fall Term.  If your SAC is

unable to complete it in fall, please fill out the planning section when completing the final

report in spring.

Submission checklist
Due by November 30, 2021:

Planning section of report

On completion of the planning section, please email it to learningassessment@pcc.edu.

Due by June 24, 2022:

Full report
Numerical results (disaggregated data or raw data) and data analysis as an appendix.
On completing the full report, please email it to learningassessment@pcc.edu.

https://docs.google.com/document/d/14O_IB1-2ipZ6HNCY1xjGxXwoEbhQ9csNfOr9R3aOIFI/edit?usp=sharing


Planning Section: To be completed and submitted in Fall Term

SAC Assessment Contact:

Name e-mail

Mary Courtis mcourtis@pcc.edu

1. What SAC do you represent?
anthropology

2. Is this plan for an initial assessment or a reassessment?
initial assessment

3. What course(s) will your assessment/reassessment focus on?

ATH 102 introduction to archaeology (2 sections)

We will be focusing on this course outcome as listed in the CCOG

1. Discuss systems of power and social inequalities in ancient societies from an

anthropological perspective.

4. In what term(s) will you collect student work?

winter 2022



5a. How will you sample student work? If this is a reassessment, did this change from

previous years?*

2 sections of ATH 102 will be assessed.  One  will be an online course taught by a FT faculty member
and one will be remote course taught by a PT faculty member.

5b. Will the student work be part of the regular graded assignments for the  course(s)?

Please describe how the student work you plan to collect is integrated into the

course(s)*

Yes, it is a regular graded assignment.  The assignment chosen is the ATH 102 signature assignment
and due at the end of the term.

6. How will you redact student work (i.e. make it anonymous)?*

Student names and CRN number  will be removed before being evaluated  by the SAC during spring
term

7. Explain how your project is  a direct assessment. If designing an indirect or exploratory

assessment please share your rationale. (Include an explanation if relevant.) If this is a

reassessment, did this change?*

It is a direct assessment of whether student performance improves by breaking up the signature
assignment in ATH 102 into chunks that are completed at different times during the term.



8. Briefly describe the purpose or goal of this project.  In other words, what are you

hoping to learn? If this is a reassessment, did this change?*

The Anthropology SAC will continue to test signature assignments in general education

courses in anthropology.  This year we are collecting data on ATH 102 introduction to

archaeology.  Data will be collected from  ATH 102  courses taught by both FT and PT faculty.

A strategy that the SAC would like to explore is the possible benefits of “chunking assignments ''

(breaking assignments down into smaller segments throughout the term) in ATH 102. In some ATH 102

classes students complete signature assignments in steps.  They begin by taking a library tutorial early

in the term. Then they  submit an outline of their paper and a list of scholarly sources midway through

the term. Finally,  students submit the signature assignment at the end of the term.

In other ATH 102 classes, students  complete the signature assignment at the end of the term instead

of in defined stages. The SAC plans to begin collecting data and comparing student success rates in

both kinds of ATH classes.  Data will be collected and compared on student performance on signature

assignments  in these different ATH 102  winter term during the 2021-22 year.

9. In general terms, describe the assessment project for the year.  What steps will you

take in carrying out the project? If this is a reassessment, please describe any

modifications to instruction. *
1. Two sections of ATH 102 will be evaluated.  One class will require students to complete the

term paper in clearly identified stages throughout the term.  The other class will not complete

the term paper in stages.

2. Once students submit the term paper, all identifying markers (such as names) will be removed

before the papers are given to other faculty to score

3. During the spring SAC meeting,  the SAC (1 Ft instructor and 4 pt instructors) will engage in a

norming session.  The strategy that will be used to reach agreement on how the dimensions of

the grading rubric will be scored will be to have each member of the SAC score 1 or 2 artifacts

on their own prior to the meeting.  In the meeting, these test artifacts will be reviewed,

compared and discussed.  This strategy will provide an opportunity to make sure that any

differences of opinion about scoring are identified early and a consensus reached before the

rest of the artifacts are scored.

4. The results of the assessment will help the SAC evaluate if  breaking assignments up into

chunks improves student performance in ATH 102.



10a. What are the benchmarks (minimum acceptable level of student outcome

achievement) and how have they been determined?*

The benchmark will be level 2 of the signature assignment grading rubric.

10b. What percentage or frequency of students do you hope to see achieve the

benchmarks?*

The SAC hopes to see 70% of the students  score  2 or higher for each dimension of the grading rubric.

11. Describe the tools (e.g. rubrics, checklists, standardized exams) you will use in the

project to evaluate student work. If this is a reassessment, please describe any changes

from previous years. [Note: Significant changes to the assessment tools constitutes a

new assessment.]

This is the signature assignment for ATH 102 that students will complete.  The grading rubric and the
evaluation criteria are listed as part of the assignment.

Term Paper Assignment:  Ancient Egyptian
Funerary Practices
Course: ATH 102 Introduction to Archaeology

Assignment Title:  Ancient Egyptian funerary practices and concepts about death and the afterlife

Learning Objectives:

1. Describe the social context of ancient Egyptian funerary practices in the Old, Middle and New
Kingdoms

2. Compare differences in ancient Egyptian funerary practices related to gender, race and class.



3. Apply archaeological concepts, theories and methods to analyze ancient Egyptian funerary
practices

4. Identify how  social institutions, such as law, politics or religion, influenced ancient Egyptian
funerary practices

With the development of ancient states, social complexity and stratification increased.  Eventually this
process led to emergence of social inequalities based on race, gender, class. These differences
between people were reinforced by politics, religious ideas and laws.

One of the areas in which social inequalities of the past can be documented by archaeologists is
through the excavation of burials and the analysis of grave goods (personal property or other items
left in the grave with the deceased).  The elite of Egypt were buried in large tombs that took years to
construct.  These tombs were also richly decorated, the body was embalmed and the heart, lungs,
stomach and intestines preserved in special canopic jars. Relatives of the deceased were required to
visit the tomb regularly to provide offerings of food and drink and perform other rituals in order to
sustain the deceased.  Wealthier families had more time and resources to devote to these activities
than poorer families, resulting in tombs being in vastly different conditions when archaeologists
discover and excavate them. The following article examines archaeological evidence for social
inequalities related to differences in funerary rituals in ancient Egypt.

Egyptian funerary rituals

Based on the information in this article, as well as class lectures, readings, films and their own
research, students will write a term paper comparing funerary rituals and practices of the Egypt elite
with commoners. The paper should describe evidence of Egyptian concepts of social inequality (such
as differences in size and complexity of tombs, burials, or grave goods) in funerary rituals and practices
and discuss how they relate to Egyptian ideas about death and the afterlife.

Students should write their 6-8 double spaced page paper in an APA style and cite at least
three scholarly and relevant sources, (such as academic publications, historical texts, or
articles from peer reviewed journals like World Archaeology or American Antiquity ) to
support their ideas and analysis.  These scholarly sources can be searched for on the PCC
library's JSTOR data base or google.scholar and should be listed on a separate reference

page. Students who are not familiar with the APA style should see this sample APA
paper

The paper should also demonstrate the ability to use scientific methods of inquiry, such as
formulating or testing a hypothesis, analyzing primary and secondary sources, or applying
archaeological methods, theories and concepts, in order to evaluate archaeological research and data.
The paper should focus on the following key points:

1. Define the concept of culture from an anthropological perspective.

2. Describe the social context (physical and social environment) in which ancient Egyptians lived
and funerary practices occurred.

https://www.kar.zcu.cz/studium/materialy/egy/texty-pro-studenty-2012/Baines_Lacovara2002.pdf
https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/apa_sample_paper.html
https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/apa_sample_paper.html


3. Analyze how social institutions such as law, politics, or religion, impacted ancient Egyptian
Funerary practices and ideas about death and the afterlife.  Provide a concrete example.

4. Describe the characteristics of the different Egyptian souls. How is the body of the deceased
mummified and the souls prepared to embark on their journey into the afterlife?  What trials
and tribulations, such as the weighing of the heart or the journey through the 12 gates of the
Netherworld, must the deceased go through in order to become one of the Blessed Dead?
What happens to the souls of the deceased who fail? Provide a concrete example.

5. Explain how power structures or systems of power related to ancient Egyptian society
contributed to the origin, development and maintenance of social inequalities associated with
gender, race or economic class. How did the belief that the Pharaoh was the son of an
Egyptian god contribute to his high status in Egyptian society? Compare the roles of royal
women and Temple priestesses to the lives of other women in Egyptian society? What kinds of
social mobility existed in Egyptian society?  Were some types of individuals more apt to move
up and become members of the elite than others? How did dynastic succession also create
opportunities for individuals or families to improve their social status? What are some ways
archaeologists can identify these individuals in the archaeological record? Provide a concrete
example.

6. Critically reflect on the nature and history of social inequalities in the past as well as the world
today. What information can be learned from archaeological investigations of ancient Egyptian
society that can help provide a better understanding of social inequalities in the world today?
What social classes do you think are present today?  How do social institutions and power
structures in U.S. society create and maintain them?  Does reflecting on the origins of social
inequality in the past contribute to your understanding of your own position in society?
Provide a concrete example.

Scoring Criteria:

● exceptional-- 5 points
● very good--4 points
● good--3 points
● satisfactory--2 points
● not satisfactory--1 point
● absent--0 points
1. The student accurately describes the social context of ancient Egyptian funerary practices (5

possible points)
2. The student accurately describes differences in ancient Egyptian funerary practices related

to gender, age, economic status or other cultural factors (5 possible points)
3. The student accurately uses and cites information from scholarly, peer reviewed and

relevant resources (5 possible points)
4. The student accurately applies archaeological concepts, theories and methods to map and

describe ancient ancient Egyptian funerary practices (5 possible points)
5. The student provides appropriate and concrete examples to support their view (5 possible

points)



6. The student accurately conducts a comparative analysis of ancient Egyptian funerary
practices of different kingdoms (5 possible points)

7. The student writes in full sentences, spells accurately and uses correct grammar and
formatting (5 possible points)

8. The student accurately describes how ancient Egyptian social institutions such as law,
politics or religion impact ancient Egyptian funerary practices (5 possible points)

9. The student accurately compares social inequities and systems of power and oppression in
ancient Egyptian culture and U.S. society (5 possible points)

10. The student critically or personally reflects on their own position in society (5 possible
points)

0-34 points: minimal paper that does not define or apply the concept of culture from an
anthropological perspective, does not identify or describe the social context of social inequalities in
ancient Egyptian funerary practices and concepts about death and the afterlife accurately, does not
include any information from scholarly sources or provide concrete examples, or does not identify
any socio-cultural factors, social institutions or power structures related to social inequalities in the
past or today and does not critically reflect on them.

35-44 points:  satisfactory paper that defines and applies the concept of culture from an
anthropological perspective, identifies and describes the social context of social inequalities in
ancient Egyptian funerary practices and concepts of death and the afterlife accurately, uses
information for scholarly sources accurately, provides 3 clear and concrete examples to support
viewpoints, identifies and describes one or two socio-cultural factors, social institutions or power
structures related to social inequalities in the past and today, and critically reflects on them.

45-50 points:  exceptional paper that defines and applies the concept of culture from an
anthropological perspective, identifies and describes the social context of social inequalities in
ancient Egyptian funerary practices and concepts of death and the afterlife accurately, provides
more than 3 clear and concrete examples to support viewpoints, identifies, describes and evaluates
three or more socio-cultural factors, social institutions or power structures related to social
inequalities in the  past and the human world  today and critically reflects on them in an especially
thorough and sophisticated way,



12. Describe how the SAC will ensure that the evaluation of student work is consistent. If

using a rubric, please describe how the SAC will norm to the rubric, and verify inter-rater

reliability. If this is a reassessment, please describe any changes from previous years.*

A norming rubric will be provided to scorers. The norming rubric is shown below.

The student paper minimally identifies the social context, social institutions and social inequities

related to Egyptian funerary rituals from an anthropological perspective  as indicated by an overall

score of 34 points or lower on the grading rubric.

The student paper satisfactorily identifies and describes the social context, social institutions and

social inequities related to Egyptian funerary rituals from an anthropological perspective  as indicated

by an overall score of 35-44 points on the grading  rubric.

The student paper thoroughly identifies, describes and analyzes  the social context, social institutions

and social inequities related to Egyptian funerary rituals from an anthropological perspective  as

indicated by a score of 45 or above points on the grading  rubric.

13. Different SACs and individuals have different training in assessment.  Your LAC coach

is available to help with any step.  What might you need help with moving forward?

It has been  helpful to have our LAC coach read and comment on the report prior to formal submission
in the past.  Chris Brooks read this portion of the report and made some helpful suggestions to
strengthen and clarify it..

*STOP*  This concludes the planning portion of the form.

Please save this document and submit it to learningassessment@pcc.edu by November 30, 2021.

In the spring, complete the reporting section that continues on the next page.

mailto:learningassessment@pcc.edu


Annual Assessment and Reassessment Report 2021-2022

The purpose of SAC-level assessment at PCC is to identify the levels of student achievement of course- or

program-level outcomes in the name of improving those levels of achievement.  The first part of that

process is the initial assessment of an outcome.

On completing the form, please email it to learningassessment@pcc.edu.

Note that questions marked with an asterisk* indicate that the accompanying help document includes

information relevant to that question.

If your SAC was unable to complete the planning section, above, during Fall Term, please fill that section

out before completing the following end-of-year report.

14. Were any changes made to the assessment plan submitted in Fall Term?  If so, please

briefly describe them.
The pt faculty member changed the signature assignment they gave students during winter term.  As a
result, the signature assignments were not the same for both sections.

15. Please provide an executive summary of your results; include only key data points

and your overall findings regarding student learning.
In the feedback from the LAC last year, a suggestion was made that the SAC compare a section taught
by a PT faculty member with a section taught by a FT faculty member. The goal was not to evaluate PT
and FT faculty, but  to take a look at whether chunking assignments resulted in students writing better
term papers.

Unfortunately, the PT faculty member felt a great deal of stress about her class being compared to a
FT faculty member’s.  She worried that if students in her class did not perform as well as the students
in the FT faculty member’s class, then she would be negatively evaluated as an instructor and that her
continued employment would be at risk.  She modified the original signature assignment to make it
simpler  and  focused on material in the class textbook that was well covered in class. Students were
asked to just describe and  summarize this material in the textbook for their paper, and they did not
have to do any additional  research or cite additional scholarly sources to support their arguments.
The PT faculty  member also handpicked the assignments that she gave to other faculty to read and
score, while the FT faculty member chose the assignments randomly.  As a result, papers from the two
sections could not be easily evaluated or compared.  The SAC found it to be like comparing apples to
oranges.

The conclusion was that the analysis  of the data was not reliable. It could not be used to accurately
say whether students who completed the assignments in segments throughout the term did any
better than students who did not.  This year’s project ended up being an exercise in what not to do.



The SAC would like to correct the problems that happened this year and  repeat the project next year
in the hopes that we will get more accurate information the second time.

16. Please accompany your report with the numerical results (disaggregated data or raw

data) and data analysis of your project as an appendix (i.e. along with this report, send

the project results themselves as a spreadsheet or document) if possible.  If that is not

possible, please explain.*

The SAC scored 10 term papers, 5 from each section, using the assignment scoring rubric.  The results
of the scoring are shown below.

Group A paper scores:       1                 2               3             4              5
(PT faculty section)

FT faculty member       44/50          33/50      40/50       47/50      42/50

pT faculty member 1   45/50         35/50       42/50       50/50     44/50

Pt faculty member 2   46/50         35/50       41/50       48/50     44/50

Group B Paper Scores     1                  2              3             4            5
(FT faculty section)

FT faculty member        48/50     35/50       44/50    48/50   48/40

PT faculty member 1     47/50     34/50       45/50    50/50   47/50

PT faculty member 2     48/50     30/50       43/50    50/50   50/50

17a. What were the benchmarks levels (minimum acceptable level of student

achievement of the outcome) for the project?*
The student paper satisfactorily identifies and describes the social context, social institutions and
social inequities related to Egyptian funerary rituals from an anthropological perspective  as indicated
by an overall score of 35-44 points on the grading  rubric.



17b. What percentage or frequency of students achieved the benchmark levels?*
75% of the students in both ATH 102 sections met the benchmark of scoring 34-44 points out of 50
possible points..

18. How was student work redacted (i.e. made anonymous)?*
Student names were removed or blackened out.

19. If the SAC used a rubric, please describe any changes to the norming and scoring

process described in the plan (question 12). Share the inter-rater reliability score below.

No changes were made.  inter-rater reliability seemed fine within sections.  Scores were usually within
a point or two of one another.

20. In general terms, describe the level of SAC involvement in the project (e.g. were both

PT and FT faculty involved in contributing and/or scoring student work?  Did all

instructors or a representative sample of instructors contribute student work to be

evaluated?)
Both FT and PT faculty contributed to and scored the work.  A section of 102 taught by a PT faculty
member was compared with a 102 section taught by a FT faculty member.



21. Identify any barriers to participation in learning assessment within the SAC. Describe

any external factors that got in the way of learning assessment this year -- for example,

funding, time constraints, cancelled courses, faculty workload, etc.
Pt faculty would like to be paid for their work if they have to collect data on a section they teach.

22. What potential benefits to student learning were identified as a result of the

assessment project?  How will the SAC use the information during the reassessment of

the outcome in the future (i.e. “closing the loop.”)*
The SAC could not reliably compare the two sections or answer the question whether chunking
assignments significantly improved student performance or not due to the data collection issues
already identified earlier in the answer to Question 15 in this report.  The SAC plans to correct these
issues and redo the study next year.

23. If the results of the project indicate a need for additional instruction on the outcome

in the future (i.e. during the reassessment year), what are the possible steps the SAC

might take to help students improve outcome achievement?*
NA

24. If this was a reassessment, were any modifications to instruction implemented

between the prior assessment and this one? How did the assessment methods and

results compare with the prior assessment?*
NA



25. Please explain how results have been shared, or will be shared, with members of

your SAC.

26. What changes would you make to your assessment design, methods or process?

Please comment briefly on any possible changes to your assessment process that would

lead to more meaningful assessment results -- for example, increasing your sample size,

or improvements to the norming process, etc.

27. Based on your experience with assessment this year, are there any areas that you

might want help with from your LAC coach?



28. Is there anything else you want to share with reviewers about your assessment

project?

Please submit your report to learningassessment@pcc.edu by June 24, 2021.

Submission checklist:

Full report
Numerical results (disaggregated data or raw data) and data analysis as an appendix.

mailto:learningassessment@pcc.edu

