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Subject Area Committee Name : Developmental Education - English 

Outcome Being Assessed: Critical Thinking + Problem Solving, Communication 

Contact Person 

Name e-mail 

Leslie Boyd lboyd@pcc.edu 

 

This form is for the initial assessment of a core outcome.  

 Refer to the help document for guidance in filling-out this report.  If this document does not address your question/concern, 

contact Nora Stevens to arrange for coaching assistance. 

 Please attach all rubrics/assignments/etc. to your report submissions. 

 Subject Line of Email: Assessment Report Form (or ARF) for <your SAC name> (Example: ARF for MTH) 

 File name: SACInitials_ARF_2018 (Example: MTH_ARF_2018) 

 SACs are encouraged to share this report with their LAC coach for feedback before submitting. 

 Make all submissions to learningassessment@pcc.edu. 

Due Dates: 

 Planning Sections of LAC Assessment or Reassessment Reports: November 27 th, 2017 

 Completed LAC Assessment or Reassessment Reports: June 16 th, 2018 

 

Please Verify This Before Beginning this Report:  

X  This project is not the second stage of the assess/reassess process (if this is a follow-up, re-assessment 

project, use the LAC Re-assessment Report Form LDC. Available here.) 

mailto:nora.stevens@pcc.edu
mailto:learningassessment@pcc.edu
http://www.pcc.edu/resources/academic/learning-assessment/LDC_Assessment_Templates.html
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1. Outcome 

 

2. Project Description 

2A. Assessment Context 

Check and complete all the applicable items: 
 

  Course-based assessment.   

Course names and number(s): RD 90, WR 90, IRW 90, RD 115, IRW 115 
Type of assessment (e.g., essay, exam, speech, project, etc.): Text annotations and essay 
 

Are there course outcomes that align with this aspect of the core outcome being investigated?   Yes      No 

If yes, include the course outcome(s) from the relevant CCOG(s):  
 

 
 

1A. PCC Core Outcome:   
Critical Thinking + Problem Solving, 
Communication 

 

1B.  How does your discipline interpret the outcome you are assessing? 

Critical Thinking and Problem Solving: Recognition of self in relation to issue as well as examination of issue beyond self (systemic); 
willingness to consider differing perspectives; evidence of own evolving perspective as a result of inquiry and evidence; and 
awareness of own cognitive process in evolving perspectives.  
Communication: Development and presence of clear thesis; ability to situate self in context and to audience; intentional use of 
evidence and ethical use of sources; analysis of evidence in relation to thesis; edited work to clarify via conventions.  

1C.  Briefly describe how this outcome is/might be important/useful to your students.  

Students develop critical thinking skills and written communication strategies necessary to communicate ideas in variety of contexts. 
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RD 90: Read critically and think critically, distinguishing fact from opinion and determining the author°s purpose and bias. 
 
WR 90: Communicate in writing using a variety of sentence structures, paragraphs, and short forms that 
emphasize correct grammar, punctuation, coherence, and clarity. Demonstrate critical thinking in written responses to text. 
 
IRW 90: Read to understand main ideas, supporting details, and a writer’s purpose in a variety of texts.Use composing and 
reading strategies for comprehension.Use reading strategies to write coherent texts that develop ideas in support of a central 
idea. 

 
RD 115: Refine written evaluation, analysis, and reflection in response to various texts. Analyze texts in order to identify and 
articulate explicit and implied main idea and major details, distinguish fact from opinion, determine the author’s and reader’s 
purpose and bias, and distinguish between literal and figurative meaning in a variety of increasingly complex academic and non-
academic reading materials. Make accurate inferences and rely on information provided in text to substantiate thinking. Identify 
and evaluate complex points of view in different texts. Cultivate flexibility and skepticism about author’s and reader’s 
perspectives. 
 

IRW 115: Read to understand the use of rhetorical concepts (situation, audience, purpose, argument, inquiry, voice, tone, 

formality, & design). Use composing and reading strategies for inquiry, comprehension, and critical thinking. Practice locating, 
evaluating and using information effectively and ethically to construct a line of inquiry and encourage intellectual curiosity. Use 
reading strategies to compose texts that integrate the writer’s ideas with appropriate sources in support of a central idea. 

 
 

  Common/embedded assignment in all relevant course sections. An embedded assignment is one that is already included as 

an element in the course as usually taught.  Please attach the activity in an appendix. If the activity cannot be shared, indicate the 
type of assignment (e.g., essay, exam, speech, project, etc.): Assignment and instructions included in Appendix A. Note that 
this was not applied in *all* course sections.  
 

  Common – but not embedded - assignment used in all relevant course sections. Please attach the activity in an appendix. 

If the activity cannot be shared, indicate the type of assignment (e.g., essay, exam, speech, project, etc.):       
 

  Practicum/Clinical work.  Please attach the activity/checklist/etc. in an appendix. If this cannot be shared, indicate the type of 

assessment (e.g., supervisor checklist, interview, essay, exam, speech, project, etc.):       
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  External certification exam.  Please attach sample questions for the relevant portions of the exam in an appendix (provided 

that publically revealing this information will not compromise test security). Also, briefly describe how the results of this exam are 
broken down in a way that leads to nuanced information about the aspect of the core outcome that is being investigated. 
      
 

  SAC-created, non-course assessment.  Please attach the assessment in an appendix. If the assessment cannot be shared, 

indicate the type of assignment (e.g., essay, exam, speech, project, etc.):       
 

  Portfolio. Please attach sample instructions/activities/etc. for the relevant portions of the portfolio submission in an appendix. 

Briefly describe how the results of this assessment are broken down in a way that leads to nuanced information about the aspect of 
the core outcome that is being investigated:       
 

  Survey 
 

  Interview 
 

  Other.  Please attach the activity/assessment in an appendix. If the activity cannot be shared, please briefly describe:       

 
In the event publicly sharing your assessment documents will compromise future assessments or uses of the assignment, do not 
attach the actual assignment/document.  Instead, please give as much detail about the activity as possible in an appendix. 
 

2B. How will you score/measure/quantify student performance?   
 

  Rubric (used when student performance is on a continuum - if available, attach as an appendix – if in development, attach to the 

completed report that is submitted in June)  Writing and Reading rubrics included in Appendix B. 

  Checklist (used when presence/absence rather than quality is being evaluated - if available, attach as an appendix – if in 

development, attach to the completed report that is submitted in June) 

  Trend Analysis (often used to understand the ways in which students are, and are not, meeting expectations; trend analysis can 

complement rubrics and checklist) 

  Objective Scoring (e.g., Scantron-scored examinations) 

  Other – briefly describe:       
 

 
 
 
2C. Type of assessment (select one per column) 
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  Quantitative                       Direct Assessment       

  Qualitative                          Indirect Assessment 
  

If you selected ‘Indirect Assessment’, please share your rationale:       
 
Quali tat ive Measures : projects that analyze in-depth, non-numerical data via observer impression rather than via  quanti tat ive analysis.   General ly,  
qual i tat ive measures are used in exploratory, pi lot  projects rather than in true as sessments of student attainment.  Note that the use of a numerical  
rubric is considered quantitative analysis ,  even i f  the art i facts under considerat ion are not  based on quanti tat ive calculat ions (e.g. an essay scored 
by a rubric counts as quanti tat ive in the context of assessment) .    
 
Indirect assessments  (e.g.,  surveys, focus groups, etc.)  do not use measures of direct student work output.   These types of asses sments are also not 
able to truly document student attainment.  
 

2D. Check any of the following that were used by your SAC to create or select the assessment/scoring 
criteria/instruments used in this project:  
 

 Committee or subcommittee of the SAC collaborated in its creation 
 Standardized assessment 
 Collaboration with external stakeholders (e.g., advisory board, transfer institution/program) 
 Theoretical model (e.g., Bloom’s Taxonomy) 
 Aligned the assessment with standards from a professional body (for example, The American Psychological Association 

Undergraduate Guidelines, etc.) 
 Aligned the benchmark with the Associate’s Degree-level expectations of the Degree Qualifications Profile 
 Aligned the benchmark to within-discipline post-requisite course(s) 
 Aligned the benchmark to out-of-discipline post-requisite course(s) 
 Other (briefly explain:      ) 

 

2E. In which quarter will student artifacts (samples of student work) be collected? If student artifacts will be 
collected in more than one term, check all that apply.  
 

  Fall        Winter        Spring       Other (e.g., if work is collected between terms) 
 

2F. What student group do you want to generalize the results of your assessment to?   For example, if you are 
assessing performance in a course, the student group you want to generalize to is ‘all students taking this course.’   
 

All students in these courses 
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2G. There is no single, recommended assessment strategy.  Each SAC is tasked with choosing appropriate 
methods for their purposes.  Which best describes the purpose of this project? 
     

 To measure established outcomes and/or drive programmatic change 

 To participate in the Multi-State Collaborative for Learning Outcomes Assessment 

 Preliminary/Exploratory investigation  
 

If you selected ‘Preliminary/Exploratory’ (most often a ‘pilot study’), briefly describe why you opted to do a pilot study, along with your 
rationale for selecting your sampling method: 
 

       
 

2H. Which will you measure? 
 

  the population (all relevant students – e.g., all students enrolled in all currently-offered sections of the course) 

  a sample (a subset of students) 
 

If you are using a sample, select all of the following that describe your sample/sampling strategy (refer to the Help Guide for 
assistance): 
 

  Random Sample (student work selected completely randomly from all relevant students) 

  Systematic Sample (student work selected through an arbitrary pattern, e.g., ‘start at student 7 on the roster and then select 

every 5th student following’; repeating this in all relevant course sections) 

  Stratified Sample (more complex, consult with an LAC coach if you need assistance) 

  Cluster Sample (students are selected randomly from meaningful, naturally-occurring groupings (e.g., SES, placement exam 

scores, etc.) 

  Voluntary Response Sample (students submit their work/responses through voluntary submission – e.g., via a survey) 

  Opportunity/Convenience Sample (only a few instructors are participating in a project taught via multiple sections, so, only 

those instructors’ students are included) 
 
 

The last three options in bolded red have a high risk of introducing bias.  If your SAC is using one or more of these sample/sampling 
strategies, please share your rationale: Because of equity issues related to non-compensated workload for adjunct faculty, our SAC 
does not require faculty to participate. Though this introduces bias, our systematic sample will also – necessarily - be an 
opportunity/convenience sample.  
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2I. Briefly describe the procedure you will use to select your sample  (including a description of the procedures 
used to ensure student and instructor anonymity).   
After establishing the number of participating sections and their enrollment, we used RaoSoft calculators to determine a sample size 
(see 2J). Because we had more sections of RD 115 available and participating than, say, RD 90, we decided that the samples 
should be related to the total enrollment for particular courses, not by overall total of enrollment in all courses. From this, a random 
number generator was used to determine which roster numbers would be submitted from each section. If the student associated with 
the roster number did not complete the assessment, the instructor submitted the artifacts from the next person on the roster, noting 
this on the cover sheet. All instructors were asked to redact instructor and student information on the sample. They submitted a cover 
letter with course level and subject, name, and student G#. The artifacts were coded to ensure anonymity and to facilitate norming 
and scoring (see Appendix A).  
 

2J. Follow this link to determine how many artifacts (samples of student work) you should include in your 
assessment: http://www.raosoft.com/samplesize.html (see screen shot below). 
 
Start with the number of students you estimate will be enrolled in the course(s) from which you will draw the 
sample – that is your “population.”  Enter the other numbers as indicated in the screenshot.  The sample size 
calculator will tell you how many artifacts you need to collect.  Enter that number below:  
 

 

Total participation sample size = 539 students (of 983 enrolled). Collect 151 artifacts total (90% confidence, 10% margin of error), 
though the number per particular course differs as explained in 2I. IRW 115= 45 artifacts/138 enrolled; RD 115= 76 artifacts/339 
enrolled; IRW and WR 90 = 30 artifacts/62 enrolled.  
 

 

 

 

 

 

 

http://www.raosoft.com/samplesize.html
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3. Project Mechanics 

3A. Does your project utilize a rubric for scoring?            Yes       No 

If  ‘No’, proceed to section B.  If ‘Yes’, complete the following: 
 
Which method of ensuring consistent scoring (inter-rater reliability) will your SAC use for this project? 
 

 

  Agreement – the percentage of raters giving each artifact the same/similar score in a norming session; ideally, that will be 75% 

agreement or greater. 
 
 

If you are using agreement, describe your plan for plan for conducting the “norming” or “calibrating” session: 
 

All participants normed on 2 randomly selected artifacts, scoring separately, then comparing and discussing until all agreed upon the 
rubric score, or were within a half category agreement.  
 

  Consensus - all raters score all artifacts and reach agreement on each score 

 

  Consistency – raters’ scores are correlated: this captures relative standing of the performance ratings - but not precise 

agreement.  Briefly describe your plan:       
 
Notes: the agreement method is the most frequently used for assessment, but the calculation of inter-rater reliability is also 
among the more challenging issues within assessment as a whole.  If your SAC is unfamiliar with norming procedures, contact 
your assessment coach, or if you don’t know who your coach is, contact LAC Vice Chair Chris Brooks to arrange for coaching help 
for your SAC’s norming session. 
 
The consistency method is not generally recommended; see the help guide for details. 
 
 

3B. Have performance benchmarks been specified?   
 

The fundamental measure in educational assessment is the number of students who complete the work at the expected/required 
level.  We are calling this SAC-determined performance expectation the ‘benchmark.’   
 

  Yes  

  No 

mailto:christopher.brooks3@pcc.edu
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If yes, briefly describe your performance benchmarks, being as specific as possible (if needed, attach as an appendix): 
 

For CT+PS, our MSC project participation (2016-17) provided an opportunity to establish level 3 as a benchmark for 115 level and 2 
as a benchmark for 90 level.  
 

If no, what is the purpose of this assessment?  (For example, this assessment will provide information that will lead to developing 
benchmarks in the future; or, this assessment will lead to areas for more detailed study; etc.) 
 

For Communication, to develop future benchmarks.  
For both outcomes, to determine potential differences in outcomes and benchmarks for stand-alone vs. IRW courses.  
 

3C. The purpose of this assessment is to have SAC-wide evaluation of student work, not to evaluate a particular instructor or 
student. Before evaluation, remove student-identifying information (and, when possible remove instructor-identifying information).  
Please share your process for ensuring that all identifying information has been removed.  
 

When submitting, instructors redacted student and instructor names. Course level, subject, instructor name, and student G# were 
indicated on a cover sheet. Each artifact was coded to ensure anonymity and to facilitate norming and scoring.  
 

3D. Will you be coding your data/artifacts in order to compare student sub-groups?         
     

  Yes       No 

If yes, select one of the boxes below: 
 

  student’s total earned hours       previous coursework completed       ethnicity        other 
 
 

Briefly describe your coding plan and rationale (and if you selected ‘other’, identify the sub-groups you will be coding for): 
 

Placement scores will be noted on the coding, based on current research (in development). Since the change in placement has 
significantly impacted our SAC’s courses, we are interested in student attainment of outcomes in relation to placement scores.  
 
NOTE: The noted coding was included as part of the initial plan but was not implemented as expected because it was beyond the 
realistic scope of work. 
 

3E. Ideally, student work is evaluated by both full-time and adjunct faculty, even if students being assessed are 
taught by only full-time and/or adjunct faculty. Further, more than one rater is needed to ensure inter-rater 
reliability.  If you feel only one rater is feasible for your SAC, please consult with an LAC coach prior to submitting 
your plan/conducting your assessment.  
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Who will be assessing student work for this project? Check all that apply. 
 

  PCC Adjunct Faculty within the program/discipline 

  PCC FT Faculty within the program/discipline 

  PCC Faculty outside the program/discipline 

  Program Advisory Board Members 

  Non-PCC Faculty 

  External Supervisors 

  Other:       

 

End of Planning Section – Complete the remainder of this report after your assessment 

project is complete. 
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Beginning of End-of-Year Reporting Section – complete the following sections after your assessment 

project is complete. 

4. Changes to the Assessment Plan 

Were there changes to your project since you submitted the planning section of this report?      Yes     No 
 
If so, note the changes below: 

See italicized comment in 3D and additional considerations given to sampling in 2I.  

 

5. Narrative 

Broadly, what did your SAC learn from the assessment of the core outcome under consideration this year?   
 
The SAC has not yet completed the analysis or interpretation of the data. 
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6. Results of the Analysis of Assessment Project Data  

6A. Quantitative Summary of Sample/Population 
How many students were enrolled in all sections of the course(s) you assessed this year?          
(If you did not assess in a course, report the number of students that are in the group you intend to generalize 
your results to.) NOTE: All sections of RD 90, WR 90, IRW 90, RD 115, and IRW 115 (excluding DL sections) 
enrolled 983 students. The participating sections were from WR 90, IRW 90, RD 115, and IRW 115 (excluding 
DL); these enrolled 539 students. Voluntary participation in assessment represented 539/983, or 54.8% of 
enrolled students (not DL).  
 
How many students did you actually assess in this project?  Collected 151 samples, but assessed 70 in duplicate and 
normed 2 additional.  
Did you use a recommended sample size (see the Sample Size Calculator linked to in section 2J)?   Yes    
No 
 
If you did not use a recommended sample size in your assessment, briefly explain why:  
The number of faculty available to participate in scoring limited the number of samples we could assess. To address this, we took 
the total sample, followed the same process to determine a subset of the available artifacts (RaoSoft 98/10), and assessed those 
in duplicate for reliability following norming.  

6B. Did your project utilize a rubric for scoring?         Yes       No  
If ‘No’, proceed to section C.  I f ‘Yes’, complete the following:  
 
How was inter-rater reliability assured?  (If help is needed calculating inter-rater reliability, please contact your SAC’s LAC coach.) 
 

  Agreement – the percentage of raters giving each artifact the same/similar score in a norming session 
  Consensus - all raters score all artifacts and reach agreement on each score 
  Consistency – raters’ scores are correlated: this captures relative standing of the performance ratings - but not precise 

agreement 
  Inter-rater reliability was not assured. 

 
 
If you utilized agreement or consistency measures of inter -rater reliability, report the level here:  
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All in agreement within one half category on all categories in both rubrics. There were eleven participants, including 6 full time and 
5 part time faculty, who completed the norming and the assessments in the same day.  
 

 
6C. Brief Summary of Benchmark Achievement (frequencies and/or averages)  
 
1. If you used frequencies of benchmark achievement, report those here.  For example, “46 students attained or 

exceeded the benchmark level in written communication and 15 did not. ”  If necessary, provide detailed 
results in an appendix.   

 
 The SAC has not yet completed the analysis or interpretation of the data. 
 
2. If you used percentages of the total to identify the degree of benchmark attainment in this project, report 

those here.  For example, “75% of 61 students attained  or exceeded the benchmark level over-all in written 
communication.” 
  

      
 

6D. If possible, attach a more detailed description or analysis of your results (e.g., rubric scores, trend analyses, 
etc.) as an appendix to this document.  Appendix attached?      Yes       No 
The SAC has not yet completed the analysis or interpretation of the data. 
 

6E. Do the results of this project suggest that academic changes might be beneficial to your students (changes in 
curriculum, content, materials, instruction, pedagogy etc.)?       Yes     No 
 
Because the SAC has not yet completed the analysis or interpretation of the data, no changes have yet been determined. 
 
If you answered ‘Yes,’ briefly describe the changes to improve student learning below.  If you answered ‘No’, 
detail why no changes are called for.  
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If you are planning changes, when will these changes be fully implemented?  
 

      
 

6F.  Has all identifying information been removed from your documents?  (Information includes 
student/instructor/supervisor names/identif ication numbers, names of external placement sites, etc.)   Yes   
No 

 

7. SAC Response to the Assessment Project Results  

7A. Assessment Tools & Processes: Indicate how well each of the following worked for your assessment:    
 
Tools (rubrics, test items, questionnaires, etc.):  
 

 very well      some small problems/limitations to fix      notable problems/limitations to fix      completely 
inadequate/failure 
 
Please comment briefly on any changes to assessment tools that would lead to more m eaningful results if this 
assessment were to be repeated (or adapted to another outcome).  
 
Discussion following the assessment itself led to the following observations:  
+ Although quantification via rubric is a philosophical challenge, the construction of the rubrics based on LEAP and MSC process 
feedback and previous DE and Comp/Lit assessment rubrics was effective in addressing the both the outcomes and the content. A 
few minor changes may be made in the Reading rubric in particular as it addressed a broader scope (i.e. portfolio) of genre 
reading. 
 Developmental learning, especially at lower levels, is difficult to measure. No real remedy is identifiable. Perhaps a pre- and 

post- sample would be more effective in future assessments to measure this.  
- The writing process was not as well represented in the assessment as the reading process was. Assessment of Reading 

included the entire artifact, whereas the assessment of Writing focused primarily on the essay. However, the assessment 
design was based on the SAC-determined definitions of the outcomes. Future design measures may look at a portfolio with 
greater balance. As designed, however, we will be able to assess outcomes at different levels in different courses.  
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Processes (faculty involvement, sampling, norming, inter -rater reliability, etc.): 
 

 very well      some small problems/limitations to fix      notable problems/limitations to fix      tools 
completely inadequate/failure 
 
Please comment briefly on any changes to assessment process that would lead to more meaningful results if this 
assessment were to be repeated (or adapted to another outcome).  
 
Because we have not yet determined the results, the changes reported here are those noted by faculty as part of the design and 
process rather than in relation to particular outcomes. First, participation for assessment during Program Review year for a SAC 
with rapidly declining membership is a challenge; as a result, we did not have enough person-power to fully complete the process. 
Additionally, to encourage valuable part-time participation and voices, we had to rely upon departmental funding (BATCP at Rock 
Creek) beyond the ten hours paid by the college. If not for this, our SAC would not have been able to conduct the assessment. 
Secondly, since the number of sections and enrollment at the 90-level has declined, we had far less representation for these 
courses, which will likely affect our ability to draw meaningful and reliable conclusions. It’s unclear how this may be resolved other 
than collecting artifacts from multiple terms rather than just one.  
 
Outside of these significant barriers, the process was successful in eliciting participation and artifacts from a representative sample 
of courses. Faculty reported that the process for implementing the assessment in their courses was easy because it could be 
adapted to their existing curriculum. While this lack of consistency presents some quality issues and questions that are not 
addressed by this assessment (e.g. Does text complexity affect student work produced? ), more faculty were willing to participate 
because the requirements of the process were less restrictive. They also reported that collecting and submitting the artifacts was a 
reasonable process. Finally, the process for norming and assessing the artifacts provided a productive and thoughtful opportunity 
to understand both student outcomes and our curriculum and teaching. No changes would be made to this part of the process.  

 

8. Follow-Up Plan 

8A. How will the changes detailed in this report be shared with all FT/PT faculty in your SAC?  (select all that 
apply) 

  email 
  campus mail 

  phone call 
  face-to-face meeting 

  workshop 
  other 
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   no changes to share 

 
The DE SAC, campus departments, and courses have undergone massive changes as a result of curricular reform, institutional 
restructuring, and placement in the past five years. In 2019, the DE SAC will merge with Composition and Literature. In the 2018-
19 assessment cycle, results from this assessment will be analyzed to establish aligned benchmarks within the restructuring. The 
analysis will contribute to revision of CCOGs and the development of faculty training in assessment of DE courses. We also 
anticipate continuing to work with our Comp/Lit colleagues in refining the intersection of 115/121 courses using these assessment 
results so that students are experiencing consistent, scaffolded instruction and assessment of their work.  
If ‘other,’ please describe briefly below.  

      

8B. Is further collaboration/training required to properly implement the identif ied changes?       Yes       No 
 
Because the SAC has not yet completed the analysis or interpretation of the data, we have not identified specific changes or 
possibilities for further training or collaboration other than those noted in 8A.  

If ‘Yes,’ briefly detail your plan/schedule below.  

 

8C. Re-assessment is a critical part of the overall assessment process. This is especially important if academic 
changes have been implemented. How will you assess the effectiveness of the changes you plan to make? 

  follow-up project in next year’s annual report    on-going informal assessment      

  in a future assessment project    other 

If ‘other,’ please describe briefly below.  
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8D. SACs are learning how to create and manage meaningful assessments in their courses.  This development 
may require SAC discussion to support the assessment process (e.g., awareness, buy -in, communication, etc.). 
Please briefly describe any successful developments within your SAC that support the quality assessment of 
student learning. If challenges remain, these can also be shared.  
 
The DE SAC has full buy-in and awareness of the benefits of course and program assessment. This has developed over years of 
intentional work by a subcommittee and meaningful, collaborative work to discuss results and develop curricular changes that 
address assessment findings. We have gotten to the point of reflecting on how past assessments can inform future work, and we 
have collaborated with Comp/Lit to understand alignment of courses both SACs share.  
 
However, the significant barrier that exists for our SAC is the amount of time it takes to complete the assessment process in a 
given year, considering the extensive reform work we’ve had to focus on every year for the past five years. It is interesting work 
that everyone values; however, with the loss of 40% of our full time faculty and the weight/work of the reforms, assessment takes 
longer to complete and implement.  
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Appendix A: Assignment and Instructions 

 

Feb. 13, 2018 
 
Dear colleagues, 
Thank you for participating in the DE SAC’s 2017-18 Assessment Project. This year’s work draws upon the work of previous years 
and examines the College Core Outcomes of Critical Thinking and Communication in all levels of DE Reading and Writing courses.  
 
Process  
Implementation  
1. At some point during weeks 7-11, complete the following process in your class: 

 Provide students with a 2-6 page text (can be anything from your curriculum). 
 Ask them to annotate the text AND fill out the attached “Reading and Thinking” handout. It is recommended that this be 

completed as a take-home assignment in the class period preceding the next step.  
 In the class period following the Reading work, give students one hour in-class to write  in response to the following prompt:  

 

Writing Prompt: Now that you have read, annotated, and summarized the text, write a 2-3 
page, organized response using text evidence and/or personal experiences to support and 
explain your perspective about the text’s ideas. 

 

NOTE: In-class writing should be by hand unless there are approved accommodations for technology use. In cases of extended time 
accommodations, please meet these needs as you would for any other in-class assignment.  
 
More on Back → → → 
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2.Collect all artifacts from the class. A complete artifact includes the following:  
 Annotated text 
 “Reading and Thinking” handout 
 Written response 

 

Collection, Redaction, and Submission: 
For each of the courses (CRN) listed below, please submit artifacts for the corresponding students by number on your roster. If the 
student is no longer attending or does not submit an artifact, please replace with an artifact from the student either before or after that 
number on your roster.  
 

RD 115       CRN:                           Roster Numbers:  
 

IRW 115     CRN:                           Roster Numbers:  
 

For each artifact for submission (those indicated by roster number), please: 
 

 Write the CRN and roster number at the top of each page. (for example, 1120713 for CRN11207 and roster number 13) = 
coding. 

 Redact both student and instructor identifying information (Sharpie!) 
 Bundle the complete, redacted, coded artifacts for each CRN together with a cover sheet on top (see attached). A separate 

cover sheet should be used for each CRN bundle.  
 Scan and send to lboyd@pcc.edu with the subject line: DE Assessment CRN#   Name  OR send by campus mail to Leslie 

Boyd, RC Building 2, room 210 

 

Please submit all artifacts by Friday, March 23.  

mailto:lboyd@pcc.edu


LAC Assessment Report - LDC 2017-2018 

 

20  

 

 

COVER SHEET FOR SUBMITTING ARTIFACTS 

Instructor Name: __________________________ 
 

Class/CRN:_______________ 
 

Roster Numbers Submitted:_________________ 
 

************ 

 

To what extent did you provide instruction about Annotation in this class? Circle one.  
 

Consistently               A lesson or two                           Brief mention                                           None 
 

 

To what extent did you provide instruction about Summary in this class? Circle one.  
 

Consistently             A lesson or two                                        Brief mention                                            None 
 

 

To what extent did you provide instruction about Using Text Evidence in Writing in this class? Circle one.  
 

Consistently                                                  A lesson or two                                           Brief mention                                          None 
 

Is the text related to or focused on “Culture”? Circle one.  
 

Yes                                           No 
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Reading and Thinking  
 

Part A: Summary 
1.Briefly summarize the text (3-5 sentences).  
 

 

 

 

 

 

 

Part B: Reading Process 
1. What kinds of things were happening in your mind as you read this?  
 

 

 

 

 

 

 

What did you do that helped you to understand the reading?  
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Appendix B: Writing and Reading Rubrics 
 
Reading Rubric for Assessment 2017-18 

  

Capstone 

4 

Milestones 

                                    

3                                                                                  2 

Benchmark 

1 

COMPREHENSION 

(RD) 

 Recognizes possible 
implications of the text for 
contexts, perspectives, or 
issues beyond the assigned 
task or beyond the author’s 
explicit message (e.g. might 
recognize broader issues at 
play, or might pose challenges 
to the author’s message and 
presentation).  

 Uses the text, general 
background knowledge, 
and/or specific knowledge 
of the author’s context to 
draw more complex 
inferences about the 
author’s message and 
attitude.  

 Evaluates how text features 
(e.g., sentence and paragraph 
structure or tone) contribute to 
the author’s message; draws 
basic inferences about 
context and purpose of text.  

 Processes vocabulary and 
relationships between ideas 
appropriately to paraphrase or 
summarize the information the 
text communicates.  

ANALYSIS 

(RD) 

 Evaluates strategies for relating 
ideas, text structure, or other 
textual features in order to build 
knowledge or insight within and 
across texts and disciplines.  

 Identifies relations among 
ideas, text structure, or 
other textual features, to 
evaluate how they support 
an advanced understanding 
of the text as a whole.  

 Recognizes relations among 
parts or aspects of a text, 
such as effective or ineffective 
arguments or literary features, 
in considering how these 
contribute to a basic 
understanding of the text as a 
whole. 

 Identifies aspects of a text (e.g., 
content, structure, or relations 
among ideas) as needed to 
respond to questions posed in 
assigned tasks.  
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Capstone 

4 

Milestones 

                                    

3                                                                                  2 

Benchmark 

1 

INTERPRETATION 

(RD) 

 Demonstrates that reading is 
purposeful, choosing and/or 
combining interpretive reading 
strategies depending on the 
purpose or genre of the reading. 

 Demonstrates that reading 
is purposeful, using more 
than one interpretive 
strategy depending on the 
purpose or genre of the 
reading. 

 Identifies purpose(s) for 
reading on own. Relies upon 
single interpretive strategy to 
demonstrate purpose 
regardless of genre.  

 Can identify purpose(s) for 
reading, relying on an external 
authority such as an instructor 
for clarification of the task.  

INFLUENCE OF 

ASSUMPTIONS 

(CT) 

 Thoroughly (systematically and 
methodically) analyzes own and 
others’ assumptions. 
Consistently recognizes 
influence of assumptions on 
interpretation. 

 Identifies own and others’ 
assumptions. Begins to 
recognize the influence of 
assumptions on 
interpretation of position or 
argument.  

 Questions some assumptions. 
May be more aware of others’ 
assumptions than one’s own 
(or vice versa). 

 Shows an emerging awareness 
of present assumptions 
(sometimes labels assertions as 
assumptions).  

CULTURAL 

AWARENESS 

(C) 

 Articulates insights into own and 
others’ cultural rules and values, 
with acknowledgment of role of 
own biases. Shows awareness 
of how culture and individual 
bias shape experience.  

 Recognizes new 
perspectives about own 
cultural rules and biases. 
Shows limited awareness of 
how these affect various 
groups.  

 Identifies own cultural rules 
and biases (e.g. has a strong 
preference for shared rules 
and seeks the same in other). 
May acknowledge or identify 
other cultural rules or values.  

 Shows minimal awareness of 
own cultural rules and biases. 
Does not identify or 
acknowledge other cultures.   
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Writing Rubric for Assessment 2017-18 

  

Capstone 

4 

Milestones 

                                    

       3                                                       2 

Benchmark 

1 

Explanation of 

Issues and Content 

Development 

 Issue/problem for consideration is 
stated clearly. There is appropriate, 
relevant, and compelling content to 
illustrate mastery of the subject. 

 

 Issue/problem for consideration 
is stated without serious 
omissions. Uses compelling, 
appropriate content to explore 
and develop ideas and shape 
the whole work. 

 Issue/problem to be considered is 
stated but somewhat vague. 
Uses appropriate content to 
explore and develop ideas. 

 Issue/problem is stated without 
clarification or description. Uses 
relevant content to develop simple 
ideas in some parts of the text. 

Sources and 

Evidence 

 Demonstrates skillful use of high 
quality, credible, relevant sources to 
interpret and develop ideas 
appropriate to the discipline of 
writing. 

 Experts’ viewpoints are thoroughly 
questioned. 

 Demonstrates consist use of 
credible, relevant sources to 
interpret and support ideas 
within the discipline of writing. 

 Experts’ viewpoints are subject 
to questioning. 

 Uses appropriate and relevant 
content, but does not develop a 
coherent analysis or synthesis of 
ideas. 

 Experts’ viewpoints are taken as 
mostly fact, with little questioning. 

 Information from sources is used 
without any interpretation or 
development of ideas. 

 Experts’ viewpoints are taken as 
fact, without question. 

Writer’s Posi-tion 

(Thesis) 

 Specific position (perspective, 
thesis/hypothesis) is imaginative, 
taking into account the complexities 
of an issue. Demonstrates a 
thorough understanding of context, 
audience, and purpose that is 
responsive to the assigned task(s). 

 Specific position (perspective, 
thesis/hypothesis) takes into 
account the complexities of an 
issue. Demonstrates adequate 
consideration of context, 
audience, and purpose and a 
clear focus on the assigned 
task(s) 

 Specific position (perspective, 
thesis/hypothesis) acknowledges 
different sides of an issue. 
Demonstrates awareness of 
context, audience, and purpose, 

 Specific position (perspective, 
thesis/hypothesis) is stated, but is 
simplistic and obvious and lacks 
audience awareness (e.g., 
expectation of instructor or self as 
audience). 

Control of Syntax 

and Mechanics 

 Uses graceful language that 
skillfully communicates meaning to 
readers with clarity and fluency, and 
is virtually error-free. 

 Uses straightforward language 
that generally conveys 
meaning to readers. The 
language of the text has few 
errors. 

 Uses language that generally 
conveys meaning to readers with 
clarity, although writing may 
include some errors. 

 Uses language that sometimes 
impedes meaning because of 
errors in usage. 
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Capstone 

4 

Milestones 

                                    

       3                                                       2 

Benchmark 

1 

Conclusion and 

Related Outcomes 

 Conclusions and related outcomes 
(consequences and implications) 
are logical and reflect student’s 
informed evaluation and ability to 
place evidence and perspectives 
discussed in priority order. 

 Conclusion is logically tied to a 
range of information, including 
opposing viewpoints; related 
outcomes (consequences and 
implications) are identified 
clearly. 

 Conclusion is logically tied to 
information (because information 
is chosen to fit the desired 
conclusion); some related 
outcomes (consequences and 
implications) are identified 
clearly. 

 Conclusion is inconsistently tied to 
some of the information discussed; 
related outcomes (consequences 
and implications) are 
oversimplified. 

Cultural 

Knowledge 

 Articulates insights into own cultural 
rules and biases, with 
acknowledgment of role of own 
biases. Shows awareness of how 
culture and individual bias shape 
experience. 

 Recognizes new perspectives 
about own cultural rules and 
biases. Shows limited 
awareness of how these affect 
various groups. 

 Identifies own cultural rules and 
biases (e.g. has a strong 
preference for shared rules and 
seeks the same in others). May 
acknowledge or identify other 
cultural rules or values. 

 Shows minimal awareness of own 
cultural rules and biases. Does not 
identify or acknowledge other 
cultures. 

 

 


