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Subject Area Committee Name: ESOL (English to Speakers of Other Languages) 

Outcome Being Assessed: Self-assessment 

Contact Person 

Name e-mail 

Delpha Thomas delpha.thomas@pcc.edu 

 

This form is for the initial assessment of a core outcome.  

● Refer to the help document for guidance in filling-out this report.  If this document does not address your question/concern, 

contact Wayne Hooke to arrange for coaching assistance. 

● Please attach all rubrics/assignments/etc. to your report submissions. 

● Subject Line of Email: Assessment Report Form (or ARF) for <your SAC name> (Example: ARF for MTH) 

● File name: SACInitials_ARF_2016 (Example: MTH_ARF_2016) 

● SACs are encouraged to share this report with their LAC coach for feedback before submitting. 

● Make all submissions to learningassessment@pcc.edu. 

Due Dates: 

● Planning Sections of LAC Assessment or Reassessment Reports: November 28th, 2016 

● Completed LAC Assessment or Reassessment Reports: June 16th, 2017 

 

mailto:whooke@pcc.edu
mailto:learningassessment@pcc.edu
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Please Verify This Before Beginning this Report: 

☒  This project is not the second stage of the assess/reassess process (if this is a follow-up, re-assessment project, use the 

LAC Re-assessment Report Form LDC. Available here.) 

1. Outcome 

1A. PCC Core Outcome: Self-reflection  

1B.  How does your discipline interpret the outcome you are assessing? 

This year's assessment was carried out within two levels of our academic reading program: ESOL 160 and 260. Within the context of 
the Course Content and Outcome Guides (CCOGs) for ESOL reading courses, self-reflection is critical for effective reading and is 
understood as the ability to monitor one's purposes for reading, monitor strategies used while reading, and to adjust reading 
strategies to enhance comprehension. This ability to reflect on texts and monitor one's comprehension is also echoed within Oregon's 
Adult Basic Skills Read With Understanding Framework which identifies "apply prior knowledge of the content and situation, including 
cultural understanding, to support comprehension, and to choose from a range of strategies and integrate them to monitor and/or 
enhance text comprehension" as key benchmarks. However, self-reflection as described in PCC's Core Outcome goes outside of the 
scope of our LDC program, so we thought it might be interesting to go a little beyond a reflection on reading and explore themes of 
respect, accountability, empathy, and community-minded qualities.     

1C.  Briefly describe how this outcome is/might be important/useful to your students. 

Without the ability to reflect on one's metacognitive strategies and purpose for reading, reading comprehension can be impeded, 
especially when attempting to read texts written in a new language. Developing an ability to monitor one's reading strategies and 
comprehension levels includes the ability to identify the internal processes that may be inhibiting comprehension, including linguistic 
and cultural differences, and can greatly assist readers in monitoring their progress as well as help them set appropriate goals for 

http://www.pcc.edu/resources/academic/learning-assessment/LDC_Assessment_Templates.html
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their growth in this skill. With appropriate goals, motivation to continuously engage and re-engage in English language is more 
sustainable.  

 

2. Project Description 

2A. Assessment Context 

Check and complete all the applicable items: 
 

☐  Course-based assessment.   

Course names and number(s):       
Type of assessment (e.g., essay, exam, speech, project, etc.):       
 

Are there course outcomes that align with this aspect of the core outcome being investigated?  ☐ Yes     ☐ No 

If yes, include the course outcome(s) from the relevant CCOG(s):       
 

☐  Common/embedded assignment in all relevant course sections. An embedded assignment is one that is already included as 

an element in the course as usually taught.  Please attach the activity in an appendix. If the activity cannot be shared, indicate the 
type of assignment (e.g., essay, exam, speech, project, etc.):       
 

☐  Common – but not embedded - assignment used in all relevant course sections. Please attach the activity in an appendix. If 

the activity cannot be shared, indicate the type of assignment (e.g., essay, exam, speech, project, etc.):       
 

☐  Practicum/Clinical work.  Please attach the activity/checklist/etc. in an appendix. If this cannot be shared, indicate the type of 

assessment (e.g., supervisor checklist, interview, essay, exam, speech, project, etc.):       
 

 
☐  External certification exam.  Please attach sample questions for the relevant portions of the exam in an appendix (provided that 

publicly revealing this information will not compromise test security). Also, briefly describe how the results of this exam are broken 
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down in a way that leads to nuanced information about the aspect of the core outcome that is being investigated. 
      
 

☐  SAC-created, non-course assessment.  Please attach the assessment in an appendix. If the assessment cannot be shared, 

indicate the type of assignment (e.g., essay, exam, speech, project, etc.):       
 

☐  Portfolio. Please attach sample instructions/activities/etc. for the relevant portions of the portfolio submission in an appendix. 

Briefly describe how the results of this assessment are broken down in a way that leads to nuanced information about the aspect of 
the core outcome that is being investigated:       
 

☒  Survey 

☐  Interview 

 

☐  Other.  Please attach the activity/assessment in an appendix. If the activity cannot be shared, please briefly describe:       

 
In the event publicly sharing your assessment documents will compromise future assessments or uses of the assignment, do not 
attach the actual assignment/document.  Instead, please give as much detail about the activity as possible in an appendix. 
 

2B. How will you score/measure/quantify student performance?   

 

☒  Rubric (used when student performance is on a continuum - if available, attach as an appendix – if in development, attach to the 

completed report that is submitted in June) 

☐  Checklist (used when presence/absence rather than quality is being evaluated - if available, attach as an appendix – if in 

development, attach to the completed report that is submitted in June) 

☐  Trend Analysis (often used to understand the ways in which students are, and are not, meeting expectations; trend analysis can 

complement rubrics and checklist) 

☐  Objective Scoring (e.g., Scantron-scored examinations) 

☐  Other – briefly describe:       
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2C. Type of assessment (select one per column) 

 

☒  Quantitative                     ☐  Direct Assessment       

☐  Qualitative                        ☐  Indirect Assessment 
  

If you selected ‘Indirect Assessment’, please share your rationale:       
 
Qualitative Measures: projects that analyze in-depth, non-numerical data via observer impression rather than via quantitative analysis.  Generally, qualitative measures are used in 

exploratory, pilot projects rather than in true assessments of student attainment.  Note that the use of a numerical rubric is considered quantitative analysis, even if the artifacts 

under consideration are not based on quantitative calculations (e.g. an essay scored by a rubric counts as quantitative in the context of assessment).   

 

Indirect assessments (e.g., surveys, focus groups, etc.) do not use measures of direct student work output.  These types of assessments are also not able to truly document student 

attainment.  

 

2D. Check any of the following that were used by your SAC to create or select the assessment/scoring criteria/instruments used in 

this project: 

 

☒ Committee or subcommittee of the SAC collaborated in its creation 
☐ Standardized assessment 
☐ Collaboration with external stakeholders (e.g., advisory board, transfer institution/program) 
☐ Theoretical model (e.g., Bloom’s Taxonomy) 
☐ Aligned the assessment with standards from a professional body (for example, The American Psychological Association 
Undergraduate Guidelines, etc.) 
☐ Aligned the benchmark with the Associate’s Degree-level expectations of the Degree Qualifications Profile 
☐ Aligned the benchmark to within-discipline post-requisite course(s) 
☐ Aligned the benchmark to out-of-discipline post-requisite course(s) 
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☐ Other (briefly explain:      ) 
 

2E. In which quarter will student artifacts (samples of student work) be collected? If student artifacts will be collected in more than 

one term, check all that apply. 

 

☐  Fall      ☒  Winter      ☐  Spring     ☐  Other (e.g., if work is collected between terms) 
 

2F. What student group do you want to generalize the results of your assessment to?  For example, if you are assessing 

performance in a course, the student group you want to generalize to is ‘all students taking this course.’  

 

All students taking ESOL 160 and 260 as a representative cross-section of ESOL students campus-wide. 
 

2G. There is no single, recommended assessment strategy.  Each SAC is tasked with choosing appropriate methods for their 

purposes.  Which best describes the purpose of this project? 

☐ To measure established outcomes and/or drive programmatic change 

☐ To participate in the Multi-State Collaborative for Learning Outcomes Assessment 

☒ Preliminary/Exploratory investigation  
 

If you selected ‘Preliminary/Exploratory’ (most often a ‘pilot study’), briefly describe why you opted to do a pilot study, along with your 
rationale for selecting your sampling method: 
 

Winter term provided a number of complications due to the number of cancelled class days. The assessment committee decided to 
alter the assessment we were originally planning in order to experiment with a more flexible assessment model that would 
accommodate instructors. We wanted to try implementing a self-reflection survey that learners could use to reflect on their 
performance on any type of assignment that the teacher had given them. The survey was designed to elicit a range of hypothetical 
variables that might have impacted the learner's experience doing the assignment to get a sense of how working with others and 
considering the power dynamic of teachers to students influences their learning.   
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2H. Which will you measure? 

 

☐  the population (all relevant students – e.g., all students enrolled in all currently-offered sections of the course) 

☒  a sample (a subset of students) 
 

If you are using a sample, select all of the following that describe your sample/sampling strategy (refer to the Help Guide for 
assistance): 
 

☒  Random Sample (student work selected completely randomly from all relevant students) 

☐  Systematic Sample (student work selected through an arbitrary pattern, e.g., ‘start at student 7 on the roster and then select 

every 5th student following’; repeating this in all relevant course sections) 

☐  Stratified Sample (more complex, consult with an LAC coach if you need assistance) 

☐  Cluster Sample (students are selected randomly from meaningful, naturally-occurring groupings (e.g., SES, placement exam 

scores, etc.) 

☐  Voluntary Response Sample (students submit their work/responses through voluntary submission – e.g., via a survey) 

☐  Opportunity/Convenience Sample (only a few instructors are participating in a project taught via multiple sections, so, only 

those instructors’ students are included) 
 
 

The last three options in bolded red have a high risk of introducing bias.  If your SAC is using one or more of these sample/sampling 
strategies, please share your rationale:       
 

2I. Briefly describe the procedure you will use to select your sample (including a description of the procedures used to ensure 

student and instructor anonymity).   

 

All instructors teaching sections of ESOL 160 and 260 campus-wide were invited to participate. Participating instructors sent 

artifacts to Delpha Thomas by intercampus mail. The documents were then sorted by level. A black marker was used to blank 

out student and instructor names. The papers were then given to an administrative assistant who used tape or a black marker 
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to ensure that initial attempts to remove identifying marks were sufficient. The administrative assistant shuffled the papers 

and returned them to the committee. 

2J. Follow this link to determine how many artifacts (samples of student work) you should include in your assessment: 

http://www.raosoft.com/samplesize.html (see screen shot below). 

 

Start with the number of students you estimate will be enrolled in the course(s) from which you will draw the sample – that is your 

“population.”  Enter the other numbers as indicated in the screenshot.  The sample size calculator will tell you how many artifacts you 

need to collect.  Enter that number below: 

 
 

Data set 1 (ESOL 160) 6 sections for a total of 160 students (prior to drop/withdraw deadline): Sample size 48    
Data set 2 (ESOL 260) = 5 sections for a total of 110 students (prior to drop/withdraw deadline): Sample size 43   
 

 

 

http://www.raosoft.com/samplesize.html


 

 LAC Assessment Report - LDC 2016-2017 

 

 

9  
 

 

 

3. Project Mechanics 

3A. Does your project utilize a rubric for scoring?          ☒  Yes     ☐  No 

If  ‘No’, proceed to section B.  If ‘Yes’, complete the following: 
 
Which method of ensuring consistent scoring (inter-rater reliability) will your SAC use for this project? 

 
 

☒  Agreement – the percentage of raters giving each artifact the same/similar score in a norming session; ideally, that will be 75% 

agreement or greater. 
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If you are using agreement, describe your plan for plan for conducting the “norming” or “calibrating” session: 
 

Six randomly selected papers from each section (12 artifacts over all) will be removed from the assessed papers. The committee 
worked to develop the rubrics and guidelines for applying the standard. Each member rated all of the samples. All the committees 
scores were posted and compared. When there was more than a one point difference in scoring, members discussed the rationale 
for their scoring which at times lead to a refinement in the rubric that would allow all members to apply the scoring in a consistent 
manner. Because there was some time that lapsed between the norming meeting and when artifacts were distributed to each 
member to assess, a reminder standardization quiz with built in feedback was given to remind raters of the agreement that was 
made before they received their papers to assess.    
 

☐  Consensus - all raters score all artifacts and reach agreement on each score 

 

☐  Consistency – raters’ scores are correlated: this captures relative standing of the performance ratings - but not precise 

agreement.  Briefly describe your plan:       
 
Notes: the agreement method is the most frequently used for assessment, but the calculation of inter-rater reliability is also 
among the more challenging issues within assessment as a whole.  If your SAC is unfamiliar with norming procedures, contact 
your assessment coach, or if you don’t know who your coach is, contact LAC Vice Chair Chris Brooks to arrange for coaching help 
for your SAC’s norming session. 
 
The consistency method is not generally recommended; see the help guide for details. 
 
 

3B. Have performance benchmarks been specified?   

 

The fundamental measure in educational assessment is the number of students who complete the work at the expected/required 
level.  We are calling this SAC-determined performance expectation the ‘benchmark.’   
 

☐  Yes  

☒  No 

mailto:christopher.brooks3@pcc.edu
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If yes, briefly describe your performance benchmarks, being as specific as possible (if needed, attach as an appendix): 
 

      
 

If no, what is the purpose of this assessment?  (For example, this assessment will provide information that will lead to developing 

benchmarks in the future; or, this assessment will lead to areas for more detailed study; etc.) 
 

The purpose of this assessment is to explore the potential of designing an assessment tool that could 1) be used to assess a broad 
range of assignment types as artifacts without imposing a uniform assignment across all sections of a class and 2) can be used to 
examine how ESOL students respond to aspects of the Self-reflection Core Outcome that fall outside of the scope of reading skills 
and touch on the role of self-reflection in regards to respect, empathy, transfer of skills into other contexts, and conflict resolution. 
Findings from the survey will be presented to the SAC in order to encourage a discussion about selecting content, materials, and 
assignments that can help our learners go beyond reflecting on their performance in language skills, but also to reflect on the 
mindset, behaviors, and values that lead to lifelong learning. 
 

3C. The purpose of this assessment is to have SAC-wide evaluation of student work, not to evaluate a particular instructor or 
student. Before evaluation, remove student-identifying information (and, when possible remove instructor-identifying information).  
Please share your process for ensuring that all identifying information has been removed.  
 
 

Initially, the form was designed with the intent that identifying marks could be cut off, but due to formatting issues, cutting could not 
be performed without removing part of the student response. As a result, a black marker was used to blank out student and instructor 
names. Because some members of the committee not only participated in the assessment, but were also participating in evaluating 
the artifacts, their students' papers were identified and separated from the group to be distributed to others on the committee. The 
papers were then given to an administrative assistant who used tape or a black marker to ensure that initial attempts to remove 
identifying marks were sufficiently opaque. The administrative assistant shuffled the papers, keeping the levels and committee 
members documents separate. Delpha Thomas then randomly pulled papers from the top of the stacks to give members their 
allotment for assessment. Participating committee members received artifacts that did not include their own students' work, as these 
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papers were kept separate from the others and distributed to other committee members who did not participate. 
 

3D. Will you be coding your data/artifacts in order to compare student sub-groups?         ☒  Yes     ☐  No 

If yes, select one of the boxes below: 
 

☐  student’s total earned hours     ☒  previous coursework completed     ☐  ethnicity      ☐  other 
 
 

Briefly describe your coding plan and rationale (and if you selected ‘other’, identify the sub-groups you will be coding for): 
 

ESOL 160 and 260 assessments were coded and kept separate. The reason for this is that the Course Outcome Mapping Matrix for 
ESOL courses states that mapping level indicators for Self-assessment ESOL 160 are "2: Basic application and demonstration of 
skills" and ESOL 260 are "3: Demonstrated comprehension and is able to apply essential knowledge and skills." We wanted to be 
able to compare the lower level classes and the higher level class's performance to the matrix to see if there was any correlation.  
 

3E. Ideally, student work is evaluated by both full-time and adjunct faculty, even if students being assessed are taught by only full-

time and/or adjunct faculty. Further, more than one rater is needed to ensure inter-rater reliability.  If you feel only one rater is 

feasible for your SAC, please consult with an LAC coach prior to submitting your plan/conducting your assessment. 

 

Who will be assessing student work for this project? Check all that apply. 
 

☒  PCC Adjunct Faculty within the program/discipline 

☒  PCC FT Faculty within the program/discipline 

☐  PCC Faculty outside the program/discipline 

☐  Program Advisory Board Members 

☐  Non-PCC Faculty 

☐  External Supervisors 

☐  Other:       
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End of Planning Section – Complete the remainder of this report after your assessment project is 

complete. 

 

 

 

 

 

Beginning of End-of-Year Reporting Section – complete the following sections after your assessment 

project is complete. 

4. Changes to the Assessment Plan 

Were there changes to your project since you submitted the planning section of this report?     ☐ Yes    ☒ No 

 
If so, note the changes below: 

      

 

5. Narrative 
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Broadly, what did your SAC learn from the assessment of the core outcome under consideration this year?   
 

Quantitatively, we felt that the scores for ESOL 160 met the mapping matrix benchmarks since 75% of artifacts were 
rated 2 or higher. However, we were surprised to see that one third of the ESOL 260 artifacts met the benchmark of 3. 
69% of ESOL 260 students achieved a score of 2 or higher. 
 
We felt that issues with the form may have caused ESOL 260 students to perform more poorly as there were a few 
artifacts that were not completed potentially because the participants may not have checked the back of the paper for 
the remaining questions. 
 
Qualitatively, there were a number of responses that revealed that students in the ESOL program express a range of 
sophisticated self-reflection strategies that take into consideration their cultural backgrounds, as well as their respect for 
others in their classroom. A number of survey responses highlighted common reading problems that learners have 
(most often with vocabulary) and the reliance on re-reading a text several times and translation to aid in 
comprehension. Some responses pointed to certain types of readings and assignments as being particularly helpful for 
reflection, too.   
  

 

 

6. Results of the Analysis of Assessment Project Data 

6A. Quantitative Summary of Sample/Population 

How many students were enrolled in all sections of the course(s) you assessed this year?  270   
(If you did not assess in a course, report the number of students that are in the group you intend to generalize your results to.) 
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How many students did you actually assess in this project?  174 
Did you use a recommended sample size (see the Sample Size Calculator linked to in section 2J)?  ☐ Yes   ☒ No 

 
If you did not use a recommended sample size in your assessment, briefly explain why: 

 
We assessed more artifacts than the 55 that were recommended by Raosoft in order to capture a broader range of the more 
qualitative data that students had to share about their reflections on their learning and how it related to others and their instructors. 
It is this information that we hope to bring to the SAC in order to inform instruction. 

6B. Did your project utilize a rubric for scoring?       ☒  Yes     ☐  No  

If ‘No’, proceed to section C.  If ‘Yes’, complete the following: 

 
How was inter-rater reliability assured?  (If help is needed calculating inter-rater reliability, please contact your SAC’s LAC coach.) 
 
☒  Agreement – the percentage of raters giving each artifact the same/similar score in a norming session 
☐  Consensus - all raters score all artifacts and reach agreement on each score 
☐  Consistency – raters’ scores are correlated: this captures relative standing of the performance ratings - but not precise 
agreement 
☐  Inter-rater reliability was not assured. 
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If you utilized agreement or consistency measures of inter-rater reliability, report the level here:  

 
We aimed for 80% consistency, but the process was highly negotiated due to some members arriving late or needing to leave 
early. This created the need for a final consistency check before assessments were made. We aimed for 75% in our online 
standardization quiz. All raters met the standards in the final standardization. 
 

 

6C. Brief Summary of Benchmark Achievement (frequencies and/or averages) 

 
1. If you used frequencies of benchmark achievement, report those here.  For example, “46 students attained or exceeded the 

benchmark level in written communication and 15 did not.”  If necessary, provide detailed results in an appendix.   

 
 We did not determine benchmarks for success, but instead decided that we would be more interested in the qualitative data that 
the survey collected, though we did compare our scores to the matrix. 
 
2. If you used percentages of the total to identify the degree of benchmark attainment in this project, report those here.  For 

example, “75% of 61 students attained or exceeded the benchmark level over-all in written communication.” 

  

 Side 1 = Reflection on Self (Questions 1-5) Side 2 Reflection on Self in Relation to Others (Questions 6-10) 

ESOL 160 
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  0 (no response) 1 Emerging 2 Developing 3 Mastering 

Side 1 

Q 1-5 

Side 2 

Q 6-10 

Side 1 

Q 1-5 

Side 2 

Q 6-10 

Side 1 

Q 1-5 

Side 2 

Q 6-10 

Side 1 

Q 1-5 

Side 2 

Q 6-10 

Assessor 1     6 4 10 9 4 7 

Assessor 2         2 1 3 4 

Assessor 3     2 2 3 7 5 1 

Assessor 4   1 2 4 5 4 3 1 

Totals 

90 
Artifacts 

0 1 

1.11% 

10 

11.11% 

10 

11.11% 

20 

22.22% 

21 

22.22% 

15 

16.17% 

13 

14.14% 

Overall % 1.11% 22.22% 44.4% 31.1% 

  

ESOL 260 
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 0 (no 
response) 

1 Emerging 2 Developing 3 Mastering 

Side 1 

Q 1-5 

Side 2 

Q 6-10 

Side 1 

Q 1-5 

Side 2 

Q 6-10 

Side 1 

Q 1-5 

Side 2 

Q 6-10 

Side 1 

Q 1-5 

Side 2 

Q 6-10 

Assessor 1   2 4 3 9 7 4 5 

Assessor 2     3 3   1 2 1 

Assessor 3     2 1 3 4 5 5 

Assessor 4     3 5 6 3 1 2 

Totals 

84 artifacts 
  2 

2.38% 

12 

14.29% 

12 

14.29% 

18 

21.43% 

15 

17.86% 

12 

14.29% 

13 

15.48% 

Overall % 2.38% 28.58 39.29 29.77 

 
 

6D. If possible, attach a more detailed description or analysis of your results (e.g., rubric scores, trend analyses, etc.) as an 

appendix to this document.  Appendix attached?    ☐  Yes     ☒  No 
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6E. Do the results of this project suggest that academic changes might be beneficial to your students (changes in curriculum, 

content, materials, instruction, pedagogy etc.)?     ☒  Yes   ☐  No 

 
If you answered ‘Yes,’ briefly describe the changes to improve student learning below.  If you answered ‘No’, detail why no 

changes are called for. 

It seems that asking instructors to consider how using self-reflection assignments and tools in ESOL 260 courses can help improve 
outcomes as students prepare to leave ESOL and enter into the college. 
 
If you are planning changes, when will these changes be fully implemented? 

 

Implementing change would require the SAC to vote on changing CCOGS in the reading classes, but we do not feel that this is the 
best approach. We hope that simply highlighting the findings to the SAC and providing self-assessment resources to instructors 
will help to raise awareness and improve instruction.  
 

6F.  Has all identifying information been removed from your documents?  (Information includes student/instructor/supervisor 

names/identification numbers, names of external placement sites, etc.)  ☒ Yes  ☐ No 

 

7. SAC Response to the Assessment Project Results 

7A. Assessment Tools & Processes: Indicate how well each of the following worked for your assessment:    

 
Tools (rubrics, test items, questionnaires, etc.): 
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☐ very well     ☒ some small problems/limitations to fix     ☐ notable problems/limitations to fix     ☐ completely inadequate/failure 

Please comment briefly on any changes to assessment tools that would lead to more meaningful results if this assessment were to 

be repeated (or adapted to another outcome). 

 
First the form was designed so that identifying marks could be removed by cutting, but because the two-sided document was not 
formatted properly, cutting the top off was not possible without losing some of the response. To fix this, the two-sided document 
should be formatted as a PDF before being distributed. 
 
Another issue was that some of the questions on the survey were quite hypothetical. Hypothetical language is more challenging for 
language learners to understand because of morphological and syntactical features that make parsing meaning more complicated 
and require higher order thinking skills to unpack. To avoid misunderstandings, these hypothetical questions (if…then propositions) 
will need to be reworded and simplified. 
 
Finally, the form should include instructions to help participants ensure that all questions are answered. A footer saying "see back" 
or "continue to back" might have prevented or at least reduced non-answers.  
 
Processes (faculty involvement, sampling, norming, inter-rater reliability, etc.): 

 
☐ very well     ☒ some small problems/limitations to fix     ☐ notable problems/limitations to fix     ☐ tools completely 

inadequate/failure 

 
Please comment briefly on any changes to assessment process that would lead to more meaningful results if this assessment 

were to be repeated (or adapted to another outcome). 
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Due to the inclement weather and number of days cancelled, finding time to meet was difficult. Some members of the committee 
arrived late or left early, which made standardization challenging and created the need for a standardization quiz to help keep 
markings aligned. 

 

8. Follow-Up Plan 

8A. How will the changes detailed in this report be shared with all FT/PT faculty in your SAC?  (select all that apply) 

☐  email 

☐  campus mail 

☐   no changes to share 

☐  phone call 

☐  face-to-face meeting 

☐  workshop 

☒  other 

 

If ‘other,’ please describe briefly below. 

A short presentation will be given to the SAC in Fall 2017. The goal of the presentation will both be to let other committees know 
how CCOGs and approved course materials can impact our SACs achievement of PCC's Core Outcomes and encourage 
instructors by letting them know that our assessment confirm that students could identify and reflect on a variety of concepts, 
monitor their progress, and set goals for improving their performance. Instructors deserve congratulations and recognition of their 
efforts. The Assessment Committee will also provide instructors with some self-reflection forms and sample questions that they 
can use in their own classes to improve student achievement in the core outcome of Self-reflection.  

8B. Is further collaboration/training required to properly implement the identified changes?     ☐  Yes     ☒  No 
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If ‘Yes,’ briefly detail your plan/schedule below. 

      

8C. Re-assessment is a critical part of the overall assessment process. This is especially important if academic changes have 

been implemented. How will you assess the effectiveness of the changes you plan to make? 

☐  follow-up project in next year’s annual report  ☐  on-going informal assessment      

☒  in a future assessment project ☐  other 

If ‘other,’ please describe briefly below. 

      

8D. SACs are learning how to create and manage meaningful assessments in their courses.  This development may require SAC 

discussion to support the assessment process (e.g., awareness, buy-in, communication, etc.). Please briefly describe any 

successful developments within your SAC that support the quality assessment of student learning. If challenges remain, these can 

also be shared. 

Currently, the ESOL assessment committee is trying to attract more members and take more opportunities to connect with the 
SAC beyond the assessment process. We would like to create a strategic plan to develop assessments that help to increase 
awareness of PCC's Core Outcomes (especially with newer adjunct staff, and they constitute more than 82% of a faculty in ESOL 
campus-wide). We are also exploring ways to engage the faculty and provide them with simpler procedures that require less 
administrative work and allow them more flexibility to engage in program-wide assessment without forfeiting their academic 
freedom or the flexibility to alter course materials, assignments, and assessments to meet the specific and individual needs of their 
learners. 
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Appendix 1 | Survey Form 
 

ESOL Program Assessment Winter 2017 
Core Outcome: Self-Reflection 



 

 LAC Assessment Report - LDC 2016-2017 

 

 

24  
 

 

Instructor: _______________________________ Course (circle one): ESOL 160 / 260    

Student Name: ___________________________ Date:_____________________ 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  

For this assessment, you will write about any individual or group assignment you have already completed in your reading 

class. Your teacher will help you choose which assignment to write about.  Please answer the questions below using 

complete sentences and give either a reason, example, detail, or short description to support your answer.    

 

A. Reflecting on Yourself 
 

1. How much did you know about the topic of your assignment before you started? 

 

2. Did you change any ideas that you had on this topic or story after completing the assignment?  

 

3. What problems did you have while you were working on this assignment? How did you solve them?  

 

4. If you did this same assignment again, would you do anything differently? Why? 

5. What did you learn about yourself as you worked on this assignment? Do you think this assignment shows anything about the kind 

of learner that you are? 

 

B. Responding to Others 
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6. Do you think you did your assignment differently from all of the other students in your class? If not, how is your work similar to the 

others in the class? 

 

 

7. How do you think you could have helped some of the other students in your class to do a better job on this assignment? 

 

 

8. Do you think it’s important to give feedback to other students about their assignments, even if you have some negative ideas? 

How would you tell them? 

 

 

9. If your teacher told you that you needed to do this same assignment with a group of many different students, how would you have 

tried to work with them to complete it?  

 

10. If you were the teacher, would you have changed the way that the whole class was graded for this assignment? Why? 

 

 

 

 

Appendix 2 | Rubrics 

ESOL Assessment Committee Self-reflection Assessment Rubric 

Criteria and Performance Descriptors   

 

Reflect on Self 
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Questions 1-5 
 

Procedure 

Award points (0-3) to questions 1-5. Use the best descriptor for the response to award points. For accuracy, give a point 
value to each question, then average the points together. You may round up or down to arrive at a final holistic score. 
  

 0 = No response attempt was 

made. 

 

.5 = Prompt was 

misunderstood, or response 

demonstrates NO capacity. 

1 Emerging 

Demonstrates a limited 

capacity to reflect. 

2 Developing 

Demonstrates some ability 

to reflect with limited 

awareness. 

3 Mastering 

Demonstrates a high level of 

self-reflection with a high degree 

of awareness of self and others. 

1. Self-Appraisal and 

motivation 

CAN:  

● Appraise own skills and 

abilities. 

● Set well-defined goals, monitor 

progress, and motivate self. 

● Appreciate and reflect on new 

ideas in a spirit of openness. 

● Seek and acquire information 

Responses show limited 

ability to identify own 

skills (past or present) 

and monitor progress; 

responses contain little 

or no detailed analysis. 

  

Can adequately identify own 

skills and monitor progress; 

responses contain some 

detailed analysis. 

Strong ability identify own skills 

and monitor progress; 

responses contain a high degree 

of analysis and demonstrate 

capacity for self-motivation by 

identifying achievable 

strategies for improvement. 
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and knowledge to achieve 

academic, career, and personal 

success as a lifelong learner. 

  

Reflect on Self in Relation to Others 

Questions 6-10 
 

Procedure 

● Award points (0-3) to questions 6-10. Use the best descriptor for the response to award points. For accuracy, give 

a point value to each question, then average the points together. You may round up or down to arrive at a final 

holistic score. 

 0 = No response attempt was 
made. 

.5 = Prompt was misunderstood, 
self deprecating, or disrespectful 
of others. 

1 Emerging 

Demonstrates a limited 

capacity to reflect. 

2 Developing 

Demonstrates some ability to 

reflect with limited awareness. 

3 Mastering 

Demonstrates a high level of self-

reflection with a high degree of 

awareness of self and others. 

2. Respect 

Examines both personal beliefs & 

appropriately  measures them 

against the beliefs/situations of of 

other learners. 

Responses show that learner 

has a limited capacity to 

measure their own beliefs 

against others in an 

appropriate way. Responses 

are not disrespectful 

Shows some empathy towards 

self and others  with limited 

analysis. Demonstrates some 

openness to interaction of 

ideas. 

Expresses empathetic 

understanding of the 

consequences of actions. 

Demonstrates understands self as 

a part of larger community. 
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3. Flexibility of personal skills 

Transfers personal skills to varying 

settings, including individual and 

group. 

Limited capacity to imagine 

different outcomes in any 

situation or context. 

(Everyone is the same with 

the same assignment) 

Shows ability to imagine 

different outcomes in a varying 

settings. Recognizes how some 

classroom activities can 

translate into real-life activities. 

Shows strong ability to imagine 

personal skills transfer to all 

aspects of academic, career, and 

personal success as a lifelong 

learner. 

 

4. Exploration & resolution of 

conflict  
● Be protective of the safety of 

others 

● Understand the role of humor and 

empathy in human interactions. 

● Respond to community issues 

and contribute to the community. 

Responses could lead to 

lead to conflict. Learner 

views inequity in the 

classroom, but does not 

present strategies for 

overcoming inequities like 

humor or appeal to dignity. 

Responses are not 

disrespectful.  

Responses demonstrate some 

techniques to explore or 

resolve conflict. Learner may 

acknowledge inequities, but 

demonstrates strategies for 

overcoming. 

Responses contain clear 

examples of how conflict can be 

explored or resolved. 

 

 


