
CTE Annual Assessment Report Template 

The purpose of CTE program-level assessment at PCC is to look at student achievement of 
degree and cer:ficate-level outcomes and to help faculty focus on how to improve student 
learning based on assessment.     

Please choose one of the program outcomes that was part of this year’s Summary Data Report, 
and provide a more in-depth explana:on of your assessment process, results and how this 
might be used to enhance teaching and learning.   

This form is to be used for assessments (first :me the outcome is assessed) and for re-
assessments (a follow-up for the ini:al assessment of the same outcome). 

Upon comple:ng the form, please e-mail it to learningassessment@pcc.edu. 

The text boxes will expand to accommodate as much text as you wish to provide.  

SAC Assessment Contact (s): 

Name e-mail

Jan Abushakrah jabushak@pcc.edu
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1. What SAC do you represent? 

2. Before reporAng on this year’s assessment, please briefly reflect on last year’s project. 
On the last page of the Learning Assessment Peer Review Feedback from summer 2019, 
the peer evaluators created a custom quesAon or two for your SAC. Please cut and paste 
that quesAon in the box below, and add your SAC’s response to the quesAon(s). In future 
years, the custom quesAon will be embedded in the annual program review update. 

3. Which outcome is reported here for 2019-20?  (Please provide the text of the focal 
outcome, and the degrees/cerAficates to which it applies.) 

4. Please share how this outcome was assessed, to help us understand your process for 
assessment.  Please include informaAon about your benchmark (the score that indicates 
successful aZainment of the outcome) and how it was determined. For example, if your 
benchmark is set at 2, what does that mean?  

 Gerontology

 At the requests of the LAC, we did disaggregate the data and included informa:on on 
curricular changes to improve student learning.

 These 3 focal outcomes apply to the AAS Degree in Gerontology: 

Apply skills and knowledge to work with and for older persons as a gerontology professional, 
and as a family and community member.   

Use gerontological research and theories to plan, implement, and contribute to programs, 
policies, and social change strategies for and with older persons in professional, ins:tu:onal 
and community seSngs.   

Communicate, collaborate, and access appropriate resources, while working with other professionals and with 
diverse stakeholders.  
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5. Please provide data collected in the assessment of this outcome (including score 
distribuAon and percentage meeAng benchmark). We understand that some SACs will 
need to present work that is not redacted when reporAng to TSA. For this report, please 
do not include student G#s, but do assign an arbitrary idenAfier, especially if you wish to 
reference individual scores in your discussion. Include your principal data in the box 
below. AZach supplemental informaAon or appendices when this form is turned in. 

Student Outcome/Competency Levels 

0. Student demonstrated no competency 
1. Student demonstrated limited knowledge and skills in the competency. 
2. Student demonstrated basic knowledge and skills in the competency. [Benchmark level, 
equivalent to 70% of possible points] 
3. Student demonstrated comprehension and ability to apply essen:al knowledge and skills in the 
competency. 
4. Student demonstrated thorough, effec:ve and/or sophis:cated applica:on of knowledge and skills 
in the competency. 

The determina:on of competency level, 0-4, was based on the rubrics and other assessment tools, 
which are disaggregated below. 
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Disaggregated, redacted assessment data: 

(1) Life Stories Project 
Students LSP-Total LO 1 LO 2 LO 3 WR/SE Comp-Level 
1 300 80 80 80 60 4 
2 210 50 65 65 30 2 
3 300 80 80 80 60 4 
4 270 80 80 80 30 4 
5 270 80 80 80 30 4 
6 270 80 80 80 30 4 
7 300 80 80 80 60 4 
8 210 50 60 70 30 2 
9 240 65 70 60 35 3 
10 270 80 80 80 30 4 
11 270 80 80 80 30 4 

The disaggregaTon is based on the LSP rubric. See rubric for point criteria. 

LO 1 = Diversity & Inequali:es (up to 80 points) 
LO 2 = Social Structural & Cultural Factors (up to 80 points) 
LO 3 = Social Ins:tu:onal Prac:ces & Policies (up to 80 points) 
WR/SE – Wri:ng Quality & Self-Evalua:on (up to 60 points) 

(2) Applied Research Project Disaggregated Rubric Scores 
Students ARP/AS-Total AS-LO1 AS-LO2 AS-LO3 AS-LO4 ARP-LO1 ARP-LO2 ARP-
LO3 ARP-LO4 ARP-LO5 Comp-Level 
1 295 5 20 20 50 60 40 40 40 20 4 
2 280 10 20 20 50 60 40 40 40 0 4 
3 300 10 20 20 50 60 40 40 40 20 4 
4 255 5 15 15 40 60 40 40 40 0 3 
5 280 10 20 20 50 60 40 40 40 0 4 
6 280 10 20 20 50 60 40 40 40 0 4 
7 300 10 20 20 50 60 40 40 40 20 4 
8 250 10 15 15 40 50 40 40 40 0 3 
9 265 5 20 20 40 50 40 40 40 10 3 
10 300 10 20 20 40 60 40 40 40 20 4 
11 300 10 20 20 40 60 40 40 40 20 4 

The disaggregaTon is based on two rubrics – The AnalyTcal Summaries of research-based arTcles 
(AS) and the Applied Research Proposal (ARP) 

AS (Overall score maximum = 100) 
LO 1: Cita:on 
LO 2: Research Quality 
LO 3: Contribu:on 
LO 4: Summary & Argument 

ARP (Overall score maximum = 200) 
LO 1: Proposal Link to Research 
LO 2: Needs & Assets Assessment 
LO 3: Steps & Components of Plan Implementa:on 
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6. Please discuss your overall findings regarding student learning. (Were there any 
surprises? Do data points make sense? How much confidence does the SAC have on 
these results? How does this informaAon relate to student learning?) 

7. Please reflect on the enAre project and share how your CTE SAC will use the results to 
improve student mastery of this outcome. Are there changes that need to be made? 
How will the SAC use the results to reassess this outcome in the future? 

Because of the systema:c alignment of our Learning Assessments with Course Outcomes, 
Degree Outcomes, PCC Outcomes and the Gerontology Educa:on Competencies, as well as 
the process of course and program (degree, cer:ficates) audits that are reviewed and 
endorsed by the SAC on a regular basis, we were not surprised that all students met the 
benchmark, and most exceeded it. See alignment and review process is detailed in the 
ahached file: PCC Gerontology Technical Skills & Learning Outcomes Assessment 2020
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Since the SAC had not previously elaborated on the curricular changes that we made and 
planned as a result of previous assessments, we have included our reflec:ons on the need for 
changes already made in the previous 3 years, and changes that are planned in future 
assessments. 

Life Stories Project: Previous and Planned Curricular Changes Based on Assessment Results to 
Improve Student Learning Outcomes 
This sec:on describes how assessment results have been used to make curricular changes designed to 
enhance student learning outcomes. Since we did not include specifics in our 2018 and 2019 reports, 
the changes indicated below include steps that have been implemented over the last three years 
(2018-2020). 

The LSP capstone project entails compiling assignments on specific issues throughout the term, then 
wri:ng a paper according to the LSP guidelines, incorpora:ng 8 assignments and addi:onal research, 
interview material and context at the end of the term. As a result, the curricular changes developed 
over the last three years apply to all three Learning Outcomes. 

The LSP Guidelines and Learning Modules (and assignments) 2 through 9 have always included 
detailed instruc:ons and resources students use in researching and wri:ng the LSP. In par:cular, 
students submit assignments that include research on par:cular topics and that apply the research to 
one or more of their LSP subjects. These topics include age iden:ty and aStudes toward aging, the life 
course, the biology of aging, the psychology of aging, family and social supports, the “new 
aging” (including leisure, work, spirituality, and social engagement), demography of aging, and age 
history and policy. The final paper includes an introduc:on to the life stories subjects, a highligh:ng of 
selected themes, topics and issues that apply to the life stories subjects, and a conclusion that 
compares and contrasts dimensions of the subjects’ life stories and a student reflec:on on what they 
learned from the project in terms of the three learning outcomes (Diversity & Inequali:es, Social 
Structural & Cultural Factors, and Social Ins:tu:onal Prac:ces and Policies) from interviews and 
research they conducted, with applica:on to their own life course when relevant.   

Over the years, curricular modifica:ons were introduced to the LSP Guidelines and suggested 
resources, the resources provided in LM 2-9, and assignments 2-9, in order to enhance student 
learning outcomes. Video-recorded class mee:ngs and more recently live and recorded Zoom 
conferencing were introduced. Despite those many changes, many students struggled to address the 
impact of diversity and inequali:es and social structural and cultural factors on individual lives and 
popula:ons, par:cularly when their life stories subjects did not represent a diverse popula:on. 
Moreover, many students struggled to iden:fy the ways in which social ins:tu:onal prac:ces and 
policies impact the life course and life chances of their LSP subjects. Modifica:ons necessitated by the 
Spring term COVID-19 pandemic suggest promise in producing beher outcomes. 

The LSP was originally designed to be based on interviews with student acquaintances or rela:ves, 
supplemented by research exploring social and economic factors influencing the life course and life 
changes of the interviewed subjects. With the restric:ons introduced by the coronavirus, many 
students did not have easy access to interview subjects. As a result, the LSP guidelines were modified 
to include (1) expansion of virtual interview op:ons (Zoom, Skype, Face:me, phone, email), (2) 
encouragement to draw upon memories of interac:ons and observa:ons from past experience, and 
(3) allowing the use of films, podcasts, documentaries and other media. Addi:onally, the instructor 
and students discussed and shared resources in online discussions and Zoom conferences.  

The students who made the most use of these modifica:ons and resources created highly successful 
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If this is a Reassessment (that is, the outcome has been assessed before), please answer 
quesTon 8; otherwise, write N/A and conTnue with quesTon 9.  

8. Were any modificaAons to instrucAon implemented between the prior assessment and 
this one? How did the assessment methods and results compare with the prior 
assessment?   

To help us understand your SAC’s overall processes, please complete these addiTonal 
quesTons. 

9. Was the SAC able to include Part-Time (PT) and Full-Time (FT) faculty for this 
assessment? If PT faculty did not parAcipate, please explain any barriers that might 
account for this fact.  

10. Has this informaAon been shared with all members of your SAC? 

As noted in #7, we have made changes in previous assessments that had a posi:ve impact on 
student learning over the last 3 years. This year, we decided to address the first 3 of the AAS 
Degree Outcomes, instead of just one outcome, because the assessments address those 3 
outcomes. (So this is both a reassessment and a new assessment). 

Given the workload of our part-:me faculty, who are all working professionals in the field, we 
cannot expect them to be involved in the annual TSA/LOA repor:ng. However, both FT and PT 
faculty are engaged in the ongoing SAC work of designing, implemen:ng, reviewing and 
endorsing our systema:c Learning Outcomes Assessment approach, including the assessment 
methods and student performance measurement, detailed in the ahached document: PCC 
Gerontology Technical Skills & Learning Outcomes Assessment 2020. 

We shared the assessment plan with the SAC in our Fall and Spring SAC mee:ngs, will share 
the results in our SAC D2L Website, and will discuss the report with the SAC at our Fall 
mee:ng.
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11. Are there any areas that you might want help with from your CTE coach? Please let us 
know. 

12. If the project/assignment was assessed by more than one faculty member, how did the 
SAC ensure that all faculty or scorers were scoring in a consistent manner, also known as 
norming? 

13. Is there anything else you would like to share with us? Please let us know. 

Thank you for compleTng this report!  

We hope this has been a useful project to help your CTE SAC assist your students!

We have met with Nora Stevens about Gerontology’s Learning Outcomes Assessment 
approach and got guidance from her last winter, and we hope that our report has responded 
appropriately to her feedback and sugges:ons.

As we explained to Nora and in the accompanying document, we believe the design of our 
TSA/LOA approach addresses the issues of consistency adequately.

We hope the LAC understands that it’s easier for us to assess the three Degree Outcomes 
together, because of the way our assessment approach is designed. We are also trying to set 
ourselves up to apply for accredita:on of our AAS Degree in Gerontology with AGEC 
(Accredita:on for Gerontology Educa:on Council).  
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